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INl'ROD UCTI ON 
Educators have long been aware of the varied needs, abilities and 
interests of children. They have tried to provide proper curriculum, 
materials, and methods to meet the wide range of abilities that exists 
in eve~ classrooMo Despite the attempt of the schools to provide for 
the particular needs of the individuals, the gifted students continue 
as a neglected segment in our schools. Because of other pres sing edu-
cational problems, the awareness of their needs has been somewhat pushed 
into the background, and only through the present demand for greater 
leadership in our country and for the optimum us.e of our manpower, has 
this neglect been realized. 
People of the United States are being brought to a realization of 
their resDonsibilities. They are becoming aware that a major objective 
of education in a democracy is to give each person the opportunity to 
develop to his maximum potential. If the student is to reach his 
maximum, programs should be developed in terms of meeting the particular 
needs of each individual. Although maqy excellent progra~s are in exist-
ence for meetinR special needs of gifted, such programs could benefit 
from fUrther improvement, and from a greater awareness on the part of 
lay and professional peopleo Through the efforts of our educators and 
the cooperation of the press, much is being done to stimulate interest 
in this problem of the education of the gifted. Many studies have been 
made suggest·ing ways of identifying superior students, and programs and 
procedures have been published to aid in providing for their needs. 
This research is concerned with the superior student enrolled in the 
Logan Junior High Schoolo 
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RJ?112'H OF LIT ERNrURE 
Identification of gifted 
------------.---
v,f~0.0 are the gif"ted? This is a question that confronts every teacher 
when he looks mer a classroom of students. 7echniques and nethods have 
been developed to aid in maldng proper identification of children l.n. th 
superior abilitieslJ It is up to the teacher to become far.tiliar with 
these tools and apply them in his work. 
Various terms are used to denote the giftGd cruld-genius, superior, 
brilliant, more-able, etc. All of them imply QutstandinF ability, with 
an enphasis on intellectual slrperiori ty (18). 
In the Portland study for students of Exceptional ;~ndowment (17), 
a broad definition was used. The talented or girted ohild was one who 
ShOlvS consistently remarkable performance in any worthl'lhile line of 
endeavor!) 
The studies of gifted children conducted by Lelds 11. Terma.l1 of 
Stanford University and Leta S. Hollingworth of Teachers College, 
Columbia University, utilized mental superiority as a criterion for 
the selection of subjects in their experimental classes. Dr. Terman 
used a mini:'llUll1 1.0. of 140, while Professor Hollingtiorth required an 
IoQ. of 130 or above for admittance to her classes for the gifted (21). 
The Education Policies C or.md. ttae of the National F.ducation Associa-
tion (8) suggested that students having an I.Q. of 137 or above be 
classified as highly gifted, Tr;Jhile those between 120 and 137 as moder-
ately gifted. 
It must be recognized that giftedness is a matter of degree and not 
of kindo )";0 sinp:le trait possessed b'y gifted children is peculiar to 
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them alone. In defining giftedness, both quanti tati va and qualitative 
differences are a concern of educators. 
Tho definition of giftedness as was used by Terman and Hollin~iorth 
(21) refer to intellectual ability, but DeHann and Kough (7) discuss 
scientific ability, social leadership, and creative thinldng as types 
of giftedness, 
.scientific ability is probably not a separate mental 
ability in itself, but is compounded of ability to use numbers, 
a curiosity about the na.tural world, and the ability to use 
the scientific method of thinking. 
Social Leadership is another aspect of giftedness. It 
seems to be made up of the ability for individual achieve-
ment, helping the group attain its goal, and improving human 
relationship within the group. 
Creative trdnking is still another important aspect of 
Giftedness. Like scientific ability, it is complex: and made 
up of the ability to recognize problems, flexibility in think-
ing J and the ability to find new uses for old objects and 
materials. 
Scheifele (Ie) also regards r,iftedneSB as including more than 
intellectual abilityo 
Gifted children • • • include those tii th special talents in 
mechanics, science, the arts, social relations, and creative 
achievement. 
liitty and others (21) in discussing the concept of giftedness 
mentions various factors that enter into the definition of giftedness. 
Giftedness may show i tael!' in the possession of a high 
level of general intelligence as measured by traditional 
tests, or i t ma-.1 be characterized by special abilities of a 
high order rlhieh are not necessarily associated with a high 
intelligence quotient. In any progr~n concerned with the 
identification of gifted cldldren, thersfore, it is important 
to develop methods of detecting individuals of high intellectual 
abili ty as vlel1 as those l'1ho exhibit special gifts in such 
areas as the arts, :1lusic, mechanics, science, social relations, 
leadership, and organization. 
4 
~ teacher ~ ~. identification process 
Another important and useful guide in determining the relative 
abili ty of stuqents is the estimate that comes from teacher observa-
tion. It must be recognized, however, that the teachers' judgments w.i th 
respect to the child's ability is frequently dependent upon appearance, 
etc 0, and the chances are that the child may be overrated or \U1der-
rated. One teacher malf rate a student as being highly intelligent 
while another may classify him as being mediocre. 
The Education Policy Conmission (8) pOints out that: 
Some teachers overrate the intelligence of children who are 
neat, pretty" obedient, friendly, or talkative: whereas, 
the child who is independent of ~·li8 thought or behavior or 
asks embarrassing questions may antagonize his teachers, and 
be underrated. This curiosity and originality are c haracter-
istics of superior intelligence. 
The Ztlucation Policy Commission (8) further states: 
1~en a teacher is observing students, he must be aware 
that there is a difference between school achievement and 
intelligence, and that they should not be confused with each 
other. Achievement in school 1-Jork is closely related to 
general intelligence but is not identical with it. Achieve-
ment results from a combination of factors, of 't-lhich general 
intelligence is only one. Other factors contributing to 
achievement include general maturity, motivation, diligence, 
and the efficiency of study ham ts. 
\flays of identifying the gifted 
How can the t~ifted be identified? In answer to this question the 
Hetropolitan School Study Council (13) has given us helpful suggestions. 
In general there are three ways in which a gifted child 
can be identified, 1- Teacher observation, 2- Standardizad 
tests, and 3- School records. 'TtJhile no one procedure is 
sufficient in itself, all three are effective when used in 
combination. 
The Hetropoli tan Study C cuncil further points out certain char-
acteristics of gifted children selected from various research studies 
in the area and offers the following list of characteristics as a 
guide for teacher observation (13). 
Intellectually gifted children, when compared with 
children in general, frequently demonstrate the foUOtrring 
mental characteristics: 
1- greater ability to make logical associations 
2- longer attention span 
3- greater originality in self-expression 
4- more initiative 
5- evidence of the p01-Jer to generalize to a higher degree 
6- deeper and more varied intf.!l~ests 
7- vocabular'J in excess of age level 
8- greater degree of inquiring curioSity 
9- greater ability to follow relatively complex directions 
10- more reading in more areas for infornational purposes 
In comparison 'With children i11 general, intellectually 
gifted children often give evidence of the follo~dng emo-
tional characteristics: 
1- greater degree of social adjustment 
2- superior mental health 
3- greater maturity in character development 
4- maro self-reliance 
5- preference for older comp~'1ions 
6- giving Hay to boredom when confronted with repetition 
7- more cri tical viewpoint of self and others 
8- greater value for adult approval 
1oD1sn intellectually gifted children are compared 'in th 
children in general of their Dvm age group, they are found to 
have the follofdng physical characteristics: 
1- taller than average for their age 
2- stronger than their age group 
3- healthier 
4- more !1ature physically than their peers 
5- better coordinated physical~ 
Instruments used in identification 
As an identificatior: procedure, it is well for us to use and study 
Standardized group tests of intelligence and achievement. No claim 
can be made that these tests will identify every gifted child in a 
school population, yet they are most useful in understanding the child. 
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The Education Policies Conrnission (8) points out that there are 
certain lind tations to intelligence tests and the use of them. 
For one thing the words and concepts used in the test ~ 
be a barrier to clear ccmmunication •••• Children whose 
cultural background is quite different to that of the test 
maker • • • may have difficulty in dealing with many test 
items because the words used or situations described are 
tmfarniliar to them. 
Some individuals may do poorly because of physical illness 
or emotional blocks. Errors of measurement from this source 
can often be identified in a personal interview between the 
child and examine r. 
The cumulative folder is an important source of information for 
identifying gifted children. It o.ften contains information concerning. 
the child's pre-school development, and a record of his sehool history, 
class grades, health record, extra-curricular activities, and standard-
ized test seores& 
Some connnonly used group tests for determining the intelligence 
quotient of an individual are those published by the California Test 
Bureau, and the SCience Research Associates. 
California M ~ Mental Haturlty. The California Test Bureau 
devised a group test known as the California Test of Mental i-laturity, 
and 'in 1957 a revised and complete work was published. They also 
published one known as the California Short-Form Test of Hental 
~!aturi ty J which is a part of the larger parent test. The mental 
t.e8ts are instruments for appraising mental development or mental 
capaci ty, and attempts to reveal information that is basic to arr:r 
interpretation of present functioning and the potential of children. 
By means of carefully selected and validated items, the tests sar1ple 
the areas of spatial relationships, logical reasoning, numerical 
reasoning, and verbal concepts. These data are expressed in two summary 
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scores, language and non-language, together \ii th the foUl" factor scores. 
Six levels of this test have been made available to aeconunodate the 
entire range of school grades. Reliability coefficients for the whole 
test range from .92 to .95, and part-score reliability coefficients 
range fro:n .81 to .95. Validity is defended in tems of high correla-
tion with the Stanford-Binet, but the exact coefficient is not stated 
(4). 
S.R.A. Prima;r Abilities ~. The S.R.A. Primary Abilities is a 
battery of mental ability tests based on the primary mental abilities 
theory and research. The abilities measured are Verbal meaning, Space, 
Reasoning, Perception, Number, Word-fluency, Memory, and lIotor. These 
different abilities are relatively independent from each other. Pupils 
high in one ability are not of a necessity high in another. Separate 
scores are obtained on each one which provide additional information 
about the capacity of each child, and the total score means just about 
the sane as an I.Q. or general intelligence seore. 
Series of comparable S.R.A.. PrlmarJ Hental Abilities tests have 
been devised to test children at different age levels, ages 5-7, 7-11, 
and 11-17. Each one has been specifically constructed and pointed to 
the age level tested. A profile of the scores on the ability tests can 
be drawn for each child. Norms have teen provided to aid in constructing 
the profile graph, and are expressed for each area tested. A reliability 
coefficient has been computed for each section of this ranging from 
.794 on Figure-grouping to .950 on Verbal-meaning, with a total score 
relia.bility of .953. The validation of the P.M.A. teats has been 
limited Pz:incipally to an analysis of their factorial validity. No 
factorial validities, though, are reported for any of the S.R.A. Primary 
Abilities test forms at My age level (4). 
Differential Aptitude Testa. The Differential Aptitude Tests, pub-
lished by the Psychological Corporation" were developed to provide an 
integrated, scientific and standardized procedure for measuring the 
abilities of boys and girls in grades eight through twelve. The testa 
vere designed to meet the needs of guidance counselors and consulting 
psychologists, and measures those aptitudes which lend themselves most 
readily to interpretation and applic ation. Included in this battery 
are the following: Verbal ReasOning, Numerical Ability, Abstract 
Reasoning, Space Relations" }18chanical Reasoning, Clerical Speed and 
Accuracy, and Language Usage. 
Reliability coefficients detel~ned by a split-half technique 
for the seven pouer tests are provided for each form of each test 
separately for the two sexes, and for grades 8 to 12. inclusive. These 
coefficients range from .86 to .93. IYIar:cr studies have been made on the 
validity of the D.A.T. From these studies validity coefficients haYs 
been determined for both boys and girls, and for each of the academic 
studies. They have a coefficient range extending from .19 to .70. 
Figures and tables showing these validity coefficients can be found in 
the D .A. T. manual on pages 36 to 57. 
Separate norms have been provided for boys and girls and informa-
tion is given explaining the method for plotting the individual report 
form. Graphic sutfnnaries of the validity coefficients of the aptitude 
tests are provided for the course grades. This is to aid one in making 
useful interpretation of the test results. 
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~ Every-Pupil Achievement Battery. The Iowa Every-':lupil Achievement 
Battery is one that has been most commonly used in the intennediate 
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grades of the Logan Public Schools for testing achievement of pupils. 
The Stanford Achievement, and the Cooperative Achievement Batte~J, have 
also been used, but in this study the Iowa Every-Dupil Battery waa 
used for cOfaparative measurem~nt. 
The IOl,ra Every-Pupil Achievement tests were designed to measure 
and evaluate the pupil's functional mastery of a wide variety of critical 
skills involved in reading, work study, language usage, and arithmetic. 
They are recommended for use in individual diagnosis. Four forms of 
the complete batteries are currently provided 1 forms L, M, 1'1, and O. 
Since all forms of each test are directly comparable, it is possible for 
one who is interested in a continuous testing program to give the tests 
annually for eight years without ever repeating the same test. 
In using these tests for diagnostic purposes, provisions have 
been made in the Exa~nerts manual for an item-by-item classification 
of the special sldlls tested. They have made these tables sufficiently 
all-inclusive so that they can be us·ad in detennining certain aspects 
of the pupil's development and the l-lhole instructional. program. They 
also include suggestions for remedial teaching. 
Extensive Norms have been provided. For the eValuation of 
individual achievement there are grade norms, percentile norms within 
the grade, age-at-grade norms, and chronological age norms. Besides 
.,. 
these there are special noms of school averages, which makes it possible 
to evaluate the average score made by a class against norms established 
specifically for' such averages, rather than against norms of individual 
pupil achievement (4). 
Programs ~ studies related ~ the gifted 
It is recognized that many communities of our countr,y are conducting 
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studies and developing programs for caring for gifted. Two recently 
conducted studies are reviewed because of their completeness and adapt-
ability. 
Cooperative progra":l for students of exceptional endowment. A stUdy 
was joint~ undertaken by the Portland Public Schools and Reed College 
for the purpose of studying the problem of the exceptional child in too 
Portland schools. The essential features of their program were: (17) 
A- Provision for maqy kinds of unusual ability 50 that the 
traits and talents selected for identification and for de-
velopment shall not be lind ted to general intelligence as 
currently tested, and shall include creative, intellectual, 
artistic capacities, and the emotional and moral qualities 
necessary for effective use of these capacities. 
B- Experimentation with methods atl.d materials of instruction 
for groups and individuals that will challenge and develop 
unusual abilities o.f various kinds, and to this end the 
encouragement and training of goed teachers. 
c- Coordination of the teaching and the programs of promising 
students with the common curriculum of the schools and with 
other educational resources in the community to avoid fixed 
grouping, 1-1i th the intention of enabling other students (and 
in some measure all students) to profit from the experimenta-
tion. 
D- Cooperation with other colleges for following up the 
students from the program and for working out closer artic-
ulation of college curricula with those of the high schools, 
and with possible acceleration at either the high school or 
college l~el or botho 
E- Close collaboration with a college of liberal arts and 
science who are in a strategic position for assisting in shaping 
and evaluating the program. 
The program was concerned with changes that were feasible for la.ter 
adoption in the regular practice of the school and other public school 
systems, so that its acceptance by pupils, parents, teachers, and 
administrators was to be measured. Another feature was to study the 
nature and development of personal characteristics such as ambition, 
II 
ouriosity, imagination, concentration, judgment, and resourcefulnesso 
They recognized the importance of the teachers and teaching methods 
and materials in the program. A summer \-10rkshop was organized for 
teachers and adm.inistrators. This was supplemented by in-service classes 
to improve teacher competence in identif:,ring and instructing the gifted 
students. 
In the spring of 1952, the program was approved and financial 
support given. Ten elementary schools and four high schools represent-
ing varied sections of the city were included in the studyo Each year 
over the five-year period the study has been in effect other schools 
have been invited to participate so that now fourteen elementary schools 
and eight high schools have programs for their exceptionally endowed 
students. 
Early in the program a set of specific objectives was developed 
by representative administrators· and teachers of the pilot schools. 
Since the purpose of the study was to encourage in the public schools 
more and better opportlD'lities for superior children, these objectives 
were written in terms of how this was to be accomplished (17). These 
objectives liare: 
A- To assist teachers in identifying gifted and talented 
students: 
1- by encouraging better use of cumulative records; 
2- by developing better techniques for making teacher 
observations more disoriminative and s,ystematic; 
3- by helping them to use and interpret standardized teet 
results; 
4- by developing methods for identification of special 
talent in music, art, mechanics, creativity, and 
leadership; 
5- by developing procedures for obtaining information 
about students frof.'l sources outside the school; 
6- by conducting studies of the characteristics of gifted 
and ta.lented cpildren and ·their relationship to 
achievement in school and later life; 
7- by conducting studies of the influence of environmental 
factors, in and out of school, upon achievement; 
8- by helping teachers to increase their understanding of 
the characteristics which identify 2ifted and talented 
students. 
B- To assist teachers to work mora effectively with gifted 
and talented students: 
1- ~J studying and testing various methods of providing 
for superior stuaents in the regular classroom situa-
tions; 
2- by trying out and evaluating me thods which provide 
opportunity for such students outside of the regular 
classroom experience; 
3- by developing and selecting materials of particular 
value in furthering the educational development of 
such students; 
4- by org~'1izing workshops and in-service classes aimed 
at improving competence in teaching such students, 
and with particular reference to extending the knO'tv-
ledge of teachers in sub jects taught; 
5- by studying and evaluating ways to motivate under-
achieving r;lfted students; 
6- by encouraging teachers to exper:L'11ent with differ-
ent procedures for enriching and i1proving the 
curriculum of superior students. 
c- To develop a program which will be self-maintaining: 
1- by 1-lorking out administrative procedures and functions 
which can be incorporated into existing supervisory 
facilities of the uortland Public Schools; 
2- by working out procedures which can be maintained at 
the individual school level with a minimum of external 
supervision; 
3- by developing procedures for orienting ne"\'l teachers to 
the program. 
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D- To develop procedures which 't.rill provide for continuous 
evaluation and self-regulation of the. program. 
E- To develop a program lfhich can be incorporated into other 
8chool districts: 
1- by simplify'ing plans, avoiding dependence on special-
iz ed teachers; 
2- by making research results available in bulletin form; 
3- by providinff consultant service in nearby corrmuni ties. 
In their program for identification, they first defined the gifted 
as "a talented or gifted child is one Hha shows consistently remarkable 
perfo~llance in any vlorthuhile line of endeavor. n (17) Having this 
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defin.i"tion in mind, they then proceeded to use teacher judgments, results 
from standard tests, and results from talent appraisals as a media 
for the identification of their exce~tional and talented children. 
Rea.lizing that it is the public school's responsibility to provide 
adequately for all children of our societJ, a general plan of recommenda-
tions was introduced, and specific recommendatinn for the Portland 
schools evolved from the five years of experimentation with the programo 
The general recommendations are: (16) 
1- Identification of exceptionally endowed children as early in 
their school career as possible. 
2-"Jrovisions for suitable educational progress for exception-
ally endowed pupils in t he elementary and secondary schools. 
Such pror,rmns may incltlde enrichment, special courses, 
selective grouping, judicious acceleration, and the use of 
com'~~ity resources. 
3- Provisions for teacher educai:,j<:n prop;rams aimed at improving 
tea.cher competence t.o the instraction of exceptionally 
endowed children and youth. 
4- Pr'ovisions for arrangements with colleges and universities 
for the purpose of improving the articulation of the pro-
rram of the high schools wi th that of the colleges and of 
continuing follol-l-UP studies of hir;h school ffracl.uates as 
they pror:re~s through college. 
5- Provisions for continuous evaluative measures to determine 
the effectiveness of special provisions should be estab-
lishedo 
A reviet-1 of the specific recoDlllendation of the Liaison Committee 
of the Cooperative Program for Students of Exceptional Endowment is 
reported on pages 3-14 of the Portland study. These recomntendations 
have come as a result of the extensive programming and experimentation 
in the Portland, Oregon, ?ublic Schools o 
~ quincy, Illinois, Study ~ repol~ed ~ Science Research Associates. 
The Youth Development Commission of Quincy, Illinois, in 1951 started 
a project t::; discover and help children 't ... rho had special abilities or 
special handicaps. They asked tho University of Chicago to assist in 
conducting the Community Youth Development Program over a ten-year 
period. 
The purpose of the program was to test the general 
proposition that communities can more adequately help 
children develop their a.bilities, can help to reduce 
unhappiness and delinquency, and in general can do a great 
deal to help children grow into happy, constructive adults. 
(7) 
The University provided four technical advisors who had special 
cor:lpetence in studying and working v-lith children, while the comrmmity 
youth service provided schools, Boy and Girl Scouts, church youth clubs, 
nrCA, r .. lCA, juvenile courts, health facilities, etc. 
The four University staff members went to Quinqy to help the 
com:nunity find out how to do the job and to make a record of how it was 
done. During the first tHO years of the project a large part of the 
time lrlCl.S spent devising methods of identifying the children who needed 
help. These methods were then put to use in the Quincy schools, and a 
record lIas made of them. As the study progressed, it was found needful 
for the development of a simple, convenient manual which could be used 
by teachers to help identify and help the children who l-lere specially 
endowed intellectually, or who possessed disabilities. Out of this 
came the Teacher's Guide Hand Book Volumes I and II, authored by 
Robert F. DeHann and Jack Kough and published by the Science Research 
Associates, Inc. Volume I is devoted -to the problem of identifying 
students with special needs I while Volume II is a prograrn for helping 
students with special needs, and furnishes the teachers with specific 
suegestions as to what is to be done after the children have been 
identified (7, 11). 
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STATEMEUT OF THE HYPOTHESI3 AND'THE PROBLEH 
This study' was designed to investigate the superior students of 
the Lor,an Junior High School and to appraise the adequacy of the pro-
gl"am for identifying the superior students, and determining 1-lhether or 
not the present systeFl was meetinr; their needs. 
l;Jhenever the superior student is studied, the problems and areas 
for comparison are almost limitless; therefore, in this study comparisons 
will be made on the Differential Aptitude Test scores, selection of 
elective eourses, analysis of Iowa Every-Pupil Test seores, and a report 
of grades earned for the first three quarters of the current school 
yearo 
The purpose of this research is to find an answer to these questions 
as they pertain to the superior student of the eighth and ninth grades 
in the Logan J1.IDior High School: 
1- Are the superior students of the Junior High School being 
neglected? 
2- Does the prograra provided for superior children meet their 
needs? 
3- 1,'lhat is the effect of current practices on the academic grOt-Tth 
of superior students'? 
4- Has the rate of growth of the superior students during the 
Junior High School pe~lod of their education been consistent 
l-lith their growth during their elementary experience? 
PRCCEDffiE 
Twenty-nine eighth and tlienty-eight ninth grade students liere 
selected fro:n ths eighth and ninth grades of the Logan Junior High 
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School as superior. They t-lere identified on the basis of an intelligence 
quotient of 120 or above. The Differential Aptitude Tests and class 
grades wer,] used to support information from the I.0. tests. '~Vhere 
inconcistencies occurred, a Stanford-Binet Test was hiven. 
The differential aptitude test is given to all children in the 
Logan Junior High School at the eighth grade level. This teet appraises 
the areas of Verbal Reasoning, Numerical Abilit.y, Abstract Reasoning, 
Space Relations, Hechanical Reasoning, Speed and Accuracy, Spelling, 
and Language Usage" A study was made of these scores to aid in further 
identification of the superior group. 
An analysis of the regis'tration in the ninth grade was made to 
determine what proportion an:l to what extent the superior children 
participated in the elective curricullliil offering. Evaluation of the 
superior children by the teachers of these classes was noted in grades 
received for the three quarters of the 1957-58 sehool year. 
The Iowa Every-Pupil Achievement Battery was given to the pupils 
in the Logan elementary Schools at the end of their sixth grade. This 
Battery tested their achievement in Basic Reading Skills, Basic lvork 
Study Skills, Basic Language Skills, and Basic Arithmetic Skills. From 
these a grade placement was established showing the growth in achieve-
ment in each of these areas. The Iowa Every-Pupil Achievement Tests 
were again given to the fifty-six gifted students and frail the seores 
a grade placement was established sholdng their growth of achievement. 
An analysis of these results will indicate areas in which superior 
students maintain their rate of growth and areas wherein they may not. 
A comparison of superior students with their classmates in their 
choice of extra-curricular 2.ctivi ties was made to determine to what 
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extent the superior c;)ild responds to the school and community programming 
in this area. 
Tables" figures, and statistics pertinent to the problem were 
employed in the analysis of the study to determine lihether or not a 
real or chance variation occurred when the superior students 1 develop-
ment l'ITaS compared with his potential level on entrance into the Junior 
High School prograril. 
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ANALYSIS OF THE FINDINGS 
j 
Tables 1 and 2 are a presentation of the 56 gifted chosen from 
among 476 eighth and ninth grade students 0.1" the Logan Junior High School. 
The purpose of the factors listed in these tables was for identification 
of the gifted students. Each gifted student is listed by number and his 
intelligent quotient, chronological age, and mental age is given. These 
data were taken from the cumulative record of each child" 
Table 1. The I.Q. scores, chronological age, and ment~l age placement 
of superior students ot the eighth grade '" "~~, 
" 
, 
Pupil Pupil 
No. e .H.N" S.R.A. CA. MA. No. O.M.M. S.R.A. CA. MA. 
1 128 13.11 17.5 14 145 12.9 18.6 
2 123 13.8 16.6 15 127 1).8 17.1 
3 130 14.1 17.11 16 125 14.0 17.2 
4 128 1).9 17.4 17 123 14.4 17.2 
5 124 13.5 16.5 18 126 13.11 17.2 
6 125' 1).8 16.10 19 126 14.1 17.4 
7 125 12.5 15.6 20 128 lh.2 17.8 
8 125 14.3 17.4 21 140 14.0 19.2 
9 130 13.6 17.4 22 12, 14.1 17.3 
10 123 14.1 16.11 23 126 14.0 1703 
11 126 14.1 17.4 24 126 1).10 17.2 
12 127 13.11 17.3 2, 124 13.4 16.5 
13 125 13.5 16.7 26 134 13.8 17.11 
Table 1. (cont.) 
Pupil Pupil 
Noo C .li.M. S .R.A. CA. MA. No. C.M.M. S.R.A. CA. MA. 
27 
28 
Mean I.Q. 127.2 
129 
122 
Mean of the CA. 1).8 
Median "of the CA. 1).10 
13.10 17.7 
13.8 16.5 
29 130 
r.fean of the MA. 17.> 
Median of the MA. 17.3 
1).6 17.4 
Table 2. The I.Q. scores, chronological age, and mental age placement 
of superior ninth gr'ade students 
Pupil Pupil 
No. e.M.M. S.R.A. CA. MA. No. e .lof.·M. S.R.A. CA. MA. 
1 129 15.2 18.8 15 129 15.0 18.6 
2 127 1501 18.4 16 12'2 15.1 17.7 
3 127 1,.2 18.4 17 127 14.5 17.8 
4 126 14.ll 18.0 18 llI4 15.1 2009 
5 140 15.1 20.3 19 129 14.6 18.1 
6 134 14.6 18.9 20 126 14.9 17.11 
7 127 14.8 17.11 21 129 14.4 18.0 
8 128 14.6 17.11 22 132 14.8 18.7 
9 132 14.7 18.8 23 130 15.3 18 0 11 
10 130 15.3 18.11 24 128 15.2 18.6 
II 121 15.0 17.4 25 124 14.7 16.11 
12 130 15.1 18.9 26 132 14.10 18.10 
13 125 14.8 17.8 27 124 14.10 17.8 
14 120 14.11 17.2 
Mean I.Q. 129.8 Mean of the MA. 18.Ii 
Mean of the CA. 14.10 Median of the MA. 18.4 
Median of the CA. 14.11 
,: 
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Table 1 sho'us t~lat the eighth prada superior students had. a range 
of intelli~<3nce quotients fron 122 to 11+5 1iith a mean I.Q. of 127.2, as 
measured by the S .. Fl .. A. Primary Hental Abilities Tests. 'r able 2 ShOHS 
that the range of ninth grade superior students' intelligence quotients 
extends from 120 to 144, with a mean I .C'. of 129.8. Sixteen ninth 
r:rade children Here given the California Mental Haturity Battery' to 
determine their 1.(::.15, while the other 11 Here tested with the S.-{.A. 
Primary Abilities Tests. 
Table 3. Distribution of superior children according to their chron-
ological ages 
Years 
15 
14 
13 
12 
CA. 
Years-monthS 
15-11 
1.4-11 
13-11 
12-11 
Eighth grade 
f 
o 
11 
16 
2 
N 29 
Hean--13 yrs ... 8 mo. 
Median--13 yrs. 10 mo. 
Ninth grade 
r 
12 
15 
o 
o 
N 27 
Hean--lh yrs. 10 mo. 
Hedian--14 yrs. 11 mo. 
The range of the chronological ages of the superior eighth r;rade 
students was from 12 years to Ih years 11 months. The mean age was 
13 years 8 months, and the median age 13 years 10 Months. The range of 
chronological ages of the superior ninth grade students was from 14 years 
to IS years 11 months. The ninth grade mean age vIas lIt years 10 months 
and the median age 14 years 11 months. 
A child may enter the first grade at the beginning of the school 
year if his sixth birthday comes on or before October 31. If he has 
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moved chronologically with his p;roup through the elementar~r grades, he 
should be approximately 11 or 12 years old at the time he enters the 
Junior High ,School, 12 or 13 years old at the eighth [trade, and 13 or 
14 years old by the time he reaches the ninth grade. Of the eighth grade 
superior children, 2 students were in tho range of 12 years to 12 years 
11 months, 16 students came wi thin the range o.f 13 years to 13 years 
11 months, and 11 students in the ran~),e of 14 years to 14 years 11 Flonths. 
Of the ninth F;;rade superior group, 15 stud81'!ts Here in the ran[J'e of 
14 years to Ih years 11 months, and 12 students in the range of 15 years 
to IS years 11 months. .2he ~'actors presented in table 3 ShOH that the 
diffe-:~ences in chronolor;ical ages is what one y:ou1d expect for students 
uho move normally vThen there has been no r-:;tardation or accelerati on 0 
The differences can be accounted for by the diffe~ences in birthdays and 
the school's ap:e entrance requirement. 
Table 1~. Distribution of superior children accc)rding to their !Ilental 
ages 
MA. Eighth grade Ninth grade 
Years Years-MonthS r f 
20 20-11 0 2 
19 19-11 1 0 
18 19-11 1 IS 
17 17-11 19 9 
16 16-11 7 1 
15 15-11 1 a 
N 29 IT 27 
Hean--17 yrs. S- ma. Hean-.. ,18 yrs. 4 mo.-
Hedian--17 :;,rrs. 3 moo Hedian--18 yrs. h m~. 
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The range of' mental ages of the superior eighth grade children was 
from 15 years to 19 years 11 tT!.onths. They had a mean F.lental age of 17 
years 5 months and. a median mental age of 17 years 3 months. The range 
of mental ares of the superior ninth grade group 1·1as from 16 years to 
20 years 11 rnonths. They [lad a mean nantal aF!.e of IS years h months 
and a median ;;lental a:7:e of 18 years 4 months. 
The purpose ol~ table 4 Has to show the extent of acceleration in 
:nental age that had ta].:en Dlace in th9 lives of the superior grouT:'_ 
Verbai Abstract i>1echan. Speed 
reason- numerical reason- Space reason- accur- Spell-
ing ability ing relations ing acy ine ,sentence 
100 
90 
80 
70 
---~-. -~ -- - ____ e,", __ ...... 
--
...... _---..--- --
_.-- -... 
60 ' ..... ..... .. ... . --- , ".. 
--
.... 
'.-50 
40 
30 
20 
10 
Percentile Gifted mean Logan City mean """-- ...... - .......... 
Figure 1. A comnarison of the mean scores of the ninth grade superior 
group' loTi th a.ll other ninth grade students in Logan City 
schools. The national norm is indicated. 
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The Differential Aptitude Tests aX'e specifically developed to pro-
vide an integrated, scientific, and star:dardized procedure for mea.suring 
the abilities of boys and girls in grades eight to tl-Ielve. Realizing 
this, the;y- have provided a useful tool in the process of. identifying 
the superior students. They 1-1ere given to all students in the Logan 
Junior Hiph School at the eighth grade level, curl the scores were 
recorded in the cumulative records. 
According to figure 1, the mean ratings in the several areas of 
the Differential Aptitude Tests for the ninth grade s-,lperior children 
are as follows: 
1. Verbal Reasonin? 86.2 percent, which is 30.2 percent above 
the national norm and 27.4 percent above the Logan City mean. 
2. Numerical Ability 87.1+ percer:t, 1,rhich is 37.4 percent above 
the national norm and 2306 percent above the Logar., City mean. 
3. Abstract Reasoning rO.7 percent, vlhich is 30.7 percent above 
the national norm and 9 percent above the L01Zan City mean. 
4. Space Relations 82 iJercent, uhich is 32 percent above the 
national norm and 17 percent above the Logan City mean. 
5. IIechanical Reasoning R3.9 percent, Hhich is 33.9 percent 
above the national norm and 15.3 percent above the Logan 
City Plean. 
6. Speed and Accuracy 76.5 percent, llhich is 26.S percent above 
the national norm and 11.3 percent above the Logan City mean. 
7. Spelling [37.6 percent, which is 37.6 percent above the national 
norm and 25 percent above the Logan City mean. 
8. Sentence Usage 87.6 percent, t·!hich is 37.6 percent above the 
national norm and 26.7 percent above the Logan City mean. 
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The ninth grade superior students shou an average of 33.23 percent 
above the national norm in all areas Hith greater advantages existing 
in Verbal H.e as onin!', Numeric al Ability, Hec hanic al l1eas onin r. J a..'1d 
Sentence Vsage. rrhere is a greater spread bett-leen the mean of the 
superior r;rou'') and the Logan City mean in Verbal Reasoning J ~Jumerical 
Ability J Spellinf:: J and Sentence UsaGe. A substantial margin exists 
bett-reen the national norm of these tests and the scores est.ablished 
by the 27 s:)perior nin-t.h grade chilc1riJr:. Even the Logan City mean 
comes above the national Dorn in eaC;-l area of the A.ptitude battery. 
Verbal Abstract Space Hechan-
Reason- Numerical :ieason- Rela- ical Cler- Sentence 
100 
90 
eo 
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10 
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~" 
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/ "", 
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Reasoning ical Spelling Usage 
.....- --
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...... 
>< 
.. 
Logan City mean _________ _ 
Fir,ure 2. A c om!,arison of the meanscor(~s of t he eighth grade superior 
rrrou~ lrith all other eighth grade students in Logan City 
schools. 'fhe na.tional norm is indicated. 
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The mean ratings in the several areas of the Differential Aptitude 
:rests for the eighth grade superior children are as follows: 
1. Verbal Reasoning 80.4 percent, uhich is 30.4 percent above the 
national norm and 25.4 percent above the Logan City mean. 
2. Numerical Ability 72.3 percent, l-rhich is 22.3 percent above the 
national norm and 3203 percent above the Logan City mean. 
3. Abstract Reasoning 8h.7 percerlt, which is 34.7 percent above 
the national norm and 1~.3 percent above the Logan City mean. 
he Space Relations 7706 percent, vlhic h is 27.6 percent above the 
national norm and 22.3 percent above the Logan City meano 
5. Nechanical Reasoning 79.1 percent, vJhich is 29q1 percent above 
the national norm and f..2 percent above the Logan City meat}. 
6. Clerical or Speed and Accuracy 78. percent, lvhich is 2n percent 
above the national norm and 8.4 percent above the Logan City 
mean., 
7. Spelling 68.1 percent, vJhich is lR.1 percent above the 
national norm and 19.1 percent above the Logan City meano 
8. Sentence Usage 81.7 percent, which is 31.7 percent above the 
national norm and 22.9 percent above the Logan City mean. 
The eighth vrade superior stucients rate high in all areas with 
greatest differences in Verbal Reasoning, Abstract Reasoninp" and 
Sentence Usare, and 1m-lest in Numerical Ability and Spellingo Hm-lever, 
there is a laree spread betrleen thB mean of t he superior proup and the 
mean of all othc~r eighth erade students of the Logan t.Tunior High School. 
It should also be noted that the Logan City mean falls below the national 
norm in l·:umerical Ability and Spelling, but in the other areas, the mean 
is above the nor:n. 
Tab1? - Th~-; rccplil""'-'xl ar:cl elective curriculUlI'l of s'Jperior ninth rrade students for t h ,:. _,.Lv year 1957-58 
with t.eacher evaluation for the first three quarters of the current school yea:!" 
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16 JJ n ~_.J B A B B 
" 
,,J 
17 A A B A A A B B 
18 B 13 A B A B 
19 c D C D B B B 13 
20 A A 13 A A A A 
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-J 
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26 A A A A A A A A 
27 A A B B B A A A 
N ~7 
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Teacher observation and evaluation is a valuable aid in identifying 
the superior students. Once they are identified, teacher judgment is 
relied on to evaluat.e hOli rlel1 the child is llorking or hOt.; nearly the 
program is meeting his needs. Table 5' was prepared to shmi the curricu-
lum offering to the ninth r:rade superior students, the teacher evalua-
tion of the student IS work, and VIS student interest and choice in the 
elective curriculQ~. 
All ninth grade children l"lere required to take English, social 
studies, and physical education, but there were thirteen other sub-
jects that ":Iere offered to the students on an elective basisg These 
electives were: algebra, biology, Latin, speech, journalism, industrial 
a.rts (for boys), hOIne making (for eirls), band J orchestra, vocal music, 
art, and crafts. Children may have one period of released time for 
Old Testament study if they choose. 
3L~teen of the 27 ninth rrade superior students have received an 
"AI1 grade in EnGlish for the first three quarters of the school year 
1957-58, nine received a "B" grade, while tHo have been given a "C" 
grade. In social studies seventeen were riven an nA" grade, nine a "B" 
grade, and one student received "a tID. U The superior children received 
the follouin8' evaluation by their teachel~ in the third required sub-
ject, physical education. Eight received an "A," fourteen a liB," and 
five a nc" [':rad~. 
All 27 ninth grade superior students chose algebra from the 
elective field. For the first three quarters! twelve received an "A," 
eleven a tlB, fI three a lie, n and one a "D" prade. Thirteen of the 27 J 
or 4B.3 percent of thenl elected biolopy. Nine had been given an "A," 
three a "B,n and one a ftC" grade for the three quarten:; of the school 
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year. Only four of the 27 registered for Latino Three ~lere doing nAil 
v.rade Horl~ llhile one received a "B.n Eight of the 27 gifted chose 
speech~ Five received an "A" 't.J'hile three earned a liB" grade. l'en of 
the 27 Gifted lvere in the journalism class. Nine Here doing irA" grade 
worT::: uhile one received a "B.1t Five of ll.t sup~~rior boys chose industrial 
arts fran the elective curriculu."11, and five of the 13 (1'ir1s selected 
home making- Tl-I0 oC the boys received "A'SII and three "Bu grades. 
Tl'lO of tbe f~irls had l'AlslI in hone malting while three received nBn 
grades. 
In the music field only one student in the superior group lIas 
studyir.g band, while five chose orchestra, and fourteen, or nore than 
50 percent or the group selected vocal. Nine of the r:rou!! had earned 
nA 1St! 1-711i1e eleven received "B" r,rades. 
Si."'{ superior ninth grade students nade a choice of art and crafts. 
All but one did liB" rraae l'lork in this field. 
Those superior students llho belonged to the L.D.3. churc h rer,istered 
for Old 'restament and liere released one period eaCt1 day to the LoD.S. 
seminary 0 (}f t:1cse 23 students, thirteen received an itA, If nine a 
HE," and one a "C" rrade in the work. 
There were lh boys and 13 girls in the ninth grade superior Froup. 
In their elGctive curriculuJn a large proportion of the boys had a 
preference for bio1or,y" industrial arts, crafts, and band, Hhile the 
rirls chose s'geech, jow:'nalisra, home making, and vocal music. In their 
choice of algebra, Latin, orchestra, and Old Testarnent, the superior 
boys and girls were distributed about equally. 
A cOPlparis on betlveen the suoerior f-:roup and all other ninth ,::::rade 
;L- • ....... • ~ (. _ 
students in the elective curriculum Has made. It vIas expected that a 
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greater percentare of the gifted preferred the academic subjects ~lhile 
the averaf~e student selected the non-academic or mechanical subjects. 
Table 6 5)1.0l15 the cO:-lparison of superior and all other ninth rrade 
students in thD percentage of choice ~vithin the elective field. 
Table 6. CO~:lparison of sU}Jerior and all other ninth rrade students in 
percentar,:e of choice \-1i thin the elective cvrriculu:n for 
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~Jumber 
of 
gifted 27 13 4 8 10 5 1 5 14 2 l~ 24 
d of ,'0 
choice 
of 
rifted 100 48 14.8 29.6 37 35.7 3f~.5 33.7 1~o5 51.t: 704 1408 85 
Number 
of all 
others 
::-230 143 117 18 58 14 07 80 31 9 139 32 30 204 
r:f of /:J 
all 
others 62.1 5'0.8 7.8 25.2 6 69 67.2 13.9 3.9 60.4 13.8 13 [w.? 
One hundred p:3rcent of the superior ninth grade students chose 
algebra v111i18 only 143, or 62.1 percent, of a 11 others m.ade this choice. 
~ 
Latin vlas the pref'~I'ence of 14.8 percent of t he superior group, where 
only 7.8 percent. of all other ninth rrade students made this choice. 
Journalism was t.he preference ot a large segr:18nt of the superior group. 
Thirty-seven percent of the 27 superior students uere in that class as 
cOI~lpared to 6 percent of all others. There Here 18.5 percent of this 
group ~rho elected orchestra in cO;71parison to 3.9 percent of all other 
ninth rrrade children. 
In C orrrparinp; the superior "hri th all other ninth vrade students, 
the superior stu'Jents had a slight percentage advantage in speech and 
crafts, and a disadvantage in biolog-:r J vocal music, and Old 'restament. 
The diff -;rence in all of them 't'las so small th.c1.t differences \-181"(; not 
significant. 
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All other ninth grade students had a large pel~centar:e advantage 
over tho superior proup in their choice of industrial arts, home maldng, 
band, and art. There 1-1erC 69 percent of all others as c o:ilpared to 35'.7 
l")ercent of the 0,:"fted uho ha.d chosen industriD,l arts, 67.2 percent of 
all others as compared to 32.5 percent of zifted in homo mal:::ln[~J 
13.9 percent of all others as cOFlpared to 3.7 percent of the gifted in 
ban:', and 13 0 f' perc ant of all others as C or1pared to 7. L~ perc ent of the 
gifted in art. 
Another phase of th1s study has been to discover uhether the 
pror,ram affeT'inE at the Logan 1Junior High School l1as meeting the needs 
of its superior students. In order to ascertain this, the IOlla Every-
Pupil Achievement test lilas given to the 56 superior students. By 
comparing the scores obtained from tr1is test ,.nth the scores of a 
similar test that Has glven to the students previously, it was 
possible to measure the rate of grovrt!"l, and determine uhether their 
development l-rhile at the Loga.n Junior High ,school had been consistent 
wi th the:; frrowth that took place through their elementary experience. 
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The areas tested by the IOl'fa :E!,'very-Pupil ACf1ievement Tests 
Here Basic ReadinE', Skills, Basic il'Jork Study Skills J Basic Language 
Skills, and Dasic Arithi"1etic Skills. They t-rere designed to measure 
and evaluate the pupilfs functional mastery of a "Hide variety of 
critical skills in each of the above areas. 
1'ables 7 J P, 9, and 10 had been constructed to shou a distributive 
comparison of the Grade Level Scores as revealed by these lalla Eveljr-
Pupil Achievement Tests taken by the eighth r;rade superior students in 
1956 and repeated in 1958, and for the ninth prade superior group 
taken in 1955 and repeated in 195ft. 
Table 70 A c.omparison 7J~C l~~':' -:~::6 and 19'::: grade level scores 
Grade 
Grade 
12 
11 
10 
9 
8 
7 
He an 
Hedian 
in Basic :1ead=~"n:." Skills'-~C superior students on the Im-la 
Eve~J-Pupil Ac hieveme:nt. 'l' ests 
Eighth r:rade Ninth grade 
level 1956 1958 1955 195e 
Grade arid .'1onth :r f f f 
12.9 0 5 0 9 
11.9 1 7 7 12 
10.9 5 10 7 5 
9.9 B 6 6 1 
2.9 7 1 3 0 
7.9 7 0 4 0 I,! ~lj ~ '~ I-J 27 N ~7 
B grades 8 mo. 10 Fr. 7 mo. 9 gr. 7 mo. 11 gr. 5 
g rrades 9 mo. IO gr. 7 no. 9 gr. 5~ moo 11 r:rq 6 
mo. 
mo. 
Table 7 shoHS that in 1956 the eighth grade superior students had 
a range in the Crade Level Readine Skill Scores from seventh grade to 
eleventh grade nine l"'lonths, 't"lhile the 19~5 test revealed a range from 
eighth Frade to to:velfth grade nine months. In 1956 ·~he grade mean nas 
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[' f~rades G :'flonths and the nedian e f',rades 9 months, as compared '!iTi 'c;:~ the 
1958 test that ShOiJed a. men.n of 10 p:rades 7 months and a [,1edian of l'.J 
grades 7 months. This r'3vealed a mean Cr01-Jth of 1 [~rade ; months and 
a nedian c:rm\l'th of' 1 [~rade D months for the 1.7 ye.:lrs the eir~1th p;rade 
superior chila~"f]n had been at the Loran ,junior High School. 
This table further r(;vealed Hhat Has happening with ninth gre.de 
superior students in Basic Reading Skills. In 1955 they had a range 
from sGventh grad.e to t1'lelfth grade nine 111onths, l'lith a mean of 9 grades 
7 :"ilonths and a median of 9 s:rades 9 months. The: test repeated in 1958 
gave a rancre fran ninth grade to tue1fth grade nine m.onths, with a 
mean ['rade of 11 f'rades 9 Months, and a median of 11 grades 6 months 0 
11'01" the 2.7 years t:.le ninth grade superior E,roup had been at the Loran 
Junior TIiCh School, this showed mean Erm-rth of 1 grade 7 months. 
Table 8. A comparison of the 1955-56 and 1958 grade level scores 
in Basic I·Jork Study Skills of superior students on the 
lOl"ra Ever.I-Pupil Achievement rrests 
Eighth grade Ninth grade 
Gra.de level 1956 1958 1955 
C-~""8de Grade and nonth f f f 
2.1 11.9 2 ;; 0 
10 10.9 3 13 6 
9 9.9 9 10 6 
8 8.9 7 0 8 
7 7.9 5 1 4 
6 6.9 1 0 3 
1958 
f 
12 
12 
3 
0 
0 
a 
N 27 if29 N 27 N 21 
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I~1ean e grades [) mo. 10 gr. 1 mo. 8 gr. 5 mo. 10 gr. 7 mo. 
Hedian 8 vrades 9 mo. 10 gr. 2 mo. 8 gr. 7 mo. 10 gr. 8 moo 
TableS indicates that in 1956 the eighth r·-rrade superior group had 
a range in Grade Level Scores for Basic \·-.Tork Study Skills from sixth 
grade to eleventh r,rade nine months, th::; mean being £3 grades n months and 
the nedian 8 ;'1'3.(les 9 months. Compared 1--Jith tho repeat test in 1958, 
the range 'tias fror1 seventh gracie to eleventh grade nine mont hs, the mean 
being 10 ~rades 1 month and the median 10 grades 2 m.onths. This shol'led 
a ITlean and median p;rade growth of 1 grade 3 months for the 1.7 years they 
had been in attGndance at the Logan Junior HiGh School. 
The table further shovJ's for the ninth grade superior students in 
1955, a range from the sixth grade to tenth grade nine months, uith a 
mean of 8 crades r) months and a median of f grades 7 months. The test 
repeated in 1952 gave thenl a ranFe from ninth grade to eleventh grade 
nine r:lonths, j;.1i th a mean of 10 grades 7 months and a median of 10 grades 
P months. This gave for the ninth grade superior Vroup in Basic Hark 
St.udy Skills a m,9~n r:rade grovrth of 2 grades 2 months and a :nedian 
grO"l'rth of 2 ~ades 1 month for the 2.7 yea.rs they had been at the Logan 
Junior Hip,h :School. 
Table 9. A comparison of the 1955-56 and 1952 grade level scores in 
Basic Language Skills of sUl~rior students on the Irn~a 
Every-Pupil Achievement Tests 
Ei~,hth grade Ninth p,rade 
Grade level 1956 1958 1955 1958, 
Grade Grade and month f f f f 
11 1109 0 0 0 0 
10 10.9 4 11 B 14 
9 909 3 9 5 5 
e 8.9 9 7 6 2 
7 7.9 7 2 6 a 
6 6.9 6 0 1 0 
:; 5.9 0 0 1 0 
'\1 2sr ~ N ~7 i ~7 l'l .. (~ 
l1ean 8 grades 2 moo 9 Er. 4 mo. S pre 7 Plo. 10 rr. ':l. .." 
Nedian 8 grades 2 r'10. 9 gr. 5 mo. B pr. 7 mo. 10 .rtr. 3 
mo • 
mo. 
Table 9 reveal,:~d that in 1956 for the eirhth rrrade superior students, 
Grade Level Scores for Basic LanguaE:e Sl-cills, a range from siA"th ~rade 
to tenth rr,rade nine months J 'Vtith a mean and Median score of 9 grades h 
months. A reneat test in 19:~e gave ther:1 a range of ninth rrade to 
tenth f:~rao.e nine l'lonths t-Ji t;-l. a nca .. n of ~) grades 4. G\onths and a median 
of 9 ("rades 5 months. This HaS a mean p.roHtl1 for the eighth grade 
f,ifted of 1 ("'rade 2 !r1onths and a median r:raHth of 1 prade 3 months for 
the 1.7 years they had been at the Logan Junior ifirh School. 
1 t bl ... h . t~ d·' 19t~< T c . a e gave lor 1:.1 e nlTI .1 gro. e superJ..or grou-') lrl ././ a ral1r,e 
in Basic LanfVi1arre Skills, fro:] fifth grade to tenth~:frade nine months, 
1-1ith a ;~leaT' ar:c1 :-'1edIan rrade of r rrades 7 months. In 195G the repeat 
test sh.olJed that t:-1C rans;e extended from eiehth p:rade to eleventh grade 
nine months, uith tho mean and median Grades beinG 10 grades 3 months. 
This vJas a ['1139::', and r1.edian prade gra,lth of 1 rrade 6 months for the 
nint~1 ,,-rade supGrioI" s::udents for the 2.7 years at the Loran Junior 
Hir/h School. 
'Ta.ble 10. A ccnparison of the 19'jr~;-56 and 19Sf g.cade lavel scores 
in B~lSic ArithJ'letic Skills of superior students on the 
I01"Ja T~very-Pupil Achievement Tests 
Eirhth grade Einth grade 
Grade level 1956 .-- 1958 19S~ 1958 
-------------------Grade Crude unci -lOnth f f f f 
11 11.9 0 6 a 13 
10 10.9 5 3 3 I' 0 
9 9.9 3 0 ( 9 5 
8 8.9 11 9 9 3 
7 7.9 6 3 4 0 
6 6.9 3 0 2 a 
N 28 N29 N27' 1) 21 
Hean B grades 4 moCl 9 gr. 
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Hedian [\ grades h mo. 9 gr. 3 ['10. 8 gr. 7 :no" 10 Rr. f: mo. 
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Table 10 Has a comparison of th8 Grade Level Scores in Basic 
Arithmetic Skills for superior students. It shm,:ed for the eighth grade 
in 1956 a ranp;e fron sixth grade to tenth grade nine months, -Hith a mean 
and tlGdian of 8 r:rades 4. months. rhe repeat test in 1958 gave the range 
from seventh grade to eleventh grade nine months, ~~ith a mean of 9 
frades 4 nonths and a median of 9 grades 3 :':lOnths. 'f:lis made a mean 
erade f~ro;rth of 1 crade and a median rrrade p;ro1\rth of 9 T'1onths for the 
eighth grade s~lperior students for the 1. (' years attended at the 
LOF,an .Junior Hit;h School. 
'l'able 10 revealed for the ninth ('rade sU,!Jerior rroup in Basic 
Arithmetic Skills for 19:;5 a ranr,e fron sixth .~-rrade to tenth grade 
nine months, 1-1:i.th a moan of P ~:-::rades 6 ?"lonbhs and a Fledian of 8 ~rades 
7 r~onths. In 1958 the repeat test eave a ra.nge from eighth grade to 
eleventh rrade nine months, vn th a mean of 10 [rades 5' months and a 
median of 10 ~rades D months. For the ninth rrade superior' students 
t:-lis made a mean r:rade groHth of 1 rrade 9 ;-lOnths and a nedian [{rmlth of 
2 ~rades 1 month in Basic Aritlunetic Skills fr)r the 2.7 years they had 
been at the LO,:an Junior High School. 
"fable 11. A comparison of r:r01;,Jt~l of eighth frane su':)erior students 
fron rrades G. 9 to ?6 as revealed by the IO'Ha -Svery-
Pupil Ac!uevement Tests, given in 19S6 and repeated in 
19S8 
Basic Reading t/lork ~3tudy" S Idlls Language Arithmetic 
HEilE 
- 1958 10.7 10.1 9.4 9.4 
HEAN 
-
1956 8.8 ~-: .8 8..2 8.4 
Anlount of 
p.:routh 109 1.3 1.2 1.0 
-_ .• 
Table 11 Rives a comparative mean groHth of superior eighth grade 
students from r,rade 6.9 to p.;rade 8.6 in Basic Skills as revealed by the 
I01:va Every-Pupil Ac hieV8ncnt Tests. It ShOHS a grade grO'tfth in Basic 
Reading Skills of, 1. 0 ~~'rades, in \~Jork Study Skills a gro't·rth of le3 
grades J in LanGUage 'L:sarre Sl:ills 1.3 grades, and in Basic Arith.m.etic 
Skills 1.0 grade. This is for 1.7 years the eighth rrade sllperior 
students have been at the Logan Junior Hiuh ~3chool. 
Table 12. A comparison of r,rmfth of superior ninth r:rade students 
fro::l f~rade 6.9 to grade 9.6 as revealed by the Ioua 17lery-
Pupil Achievement Tests, given in 1955 and repeated in 
1958 
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Basic Headin? ~'lork Study Skills Lan r:u are Ari t 11."1et ic 
HEAlY 
-
19.sn 11.S 10.7 10.3 10 0 [,; 
nEAl:-
-
1955 9.7 8.5 fJ.7 8.6 
Amount of 
grolr,rth 1.8 2.2 1.6 1.9 
Table 12 is 2. l)ortrayal of the comparative grm,rth of superior 
ninth ~rade students from rrade 6.9 to rrade 9.6 as revealed by the 
IOt-ta Ever:r-Pupil Achievement tests. It r,ives a grade rroirIth in Basic 
Reading Skills of 1.8 [~rades, in :'Jork Study 31(il15 a prol'rth of 2.2 
grades, in Language Usage Skills 106 r,rades, and in Arithmetic Skills 
1.9 grades. T:us is for 2.7 years the ninth I:rade superior students have 
been at the Lop:an Jtmior High School. 
In order to analyze real differences in ~~rot1th, the ra'v scores 
on the 10'-1a B.yery-Pupil Test were c anverted to standard scores. If the 
pupils maintained the rate 0;'.-' development during their years at the 
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Logan Jtmior HiVh School there should be no differences in standard 
scores; that is, their ~~osition in relat.ion to the rroup should rerlain 
the sar:K'. :~tatistical treatncnt of tho data should reveal any differ-
ences that "fould be greater than expected by c:lance. T-~is analysis 
revealed nn difi'"'"r~~'nces other t.han could be ascribed t chance in the 
Basic Reading Skills and Basic Langua['e Skills. In the areas of Basic 
\Jork Study Skills and Basic Arithmetic Skills, F ratios of a siguLfic2.nt 
mapnitude Vlere obtained indicating that other than chance factors 
existed. 'El18 follm·rinF': table shows the results of the analysis by 
Variance Co-'VariDnce nethcx1 in trGati::-1? data. 
'fable 13. Ii' ratios and sipnificay~·~~ i_ffercnc:3s S[1OTm for the 
different Sub-Tests of t~le IOl'Ja b'ver:i-T-\1pil AC:.l.ieveT1ent 
Tosts for both eighth and ninth r;rade snperior students 
in the LOF(an JuniQr High School 
Areas Groups F ratio Level of significant 
iteading Bir1.hth grade 1.32 Not sir,nificant 
Reading Ninth grade 1.30 Not significant 
l,-!ork Study 
Skills Eirhth grade 6.3L. .05 level of • . • .f" slgnl..l.1.Cance 
:-Jork Study 
Skills Ninth grade 8.55 .01 level of signific a'1ce 
Language Eighth grade 1.499 Eot significant 
Language Ninth grade 3.08 Uot significant 
Arithmetic Eir,hth grade 12.95 .001 level of Significance 
Arith .. 'uetic Ninth grade 7.71 001 level of si,r:nificance 
In determining the grmrth of the eighth and ninth grade superior 
students at the Logan Junior High School, table 13 shatiS that the 
growth is a~)proximately what should be expected in the Basic Reading 
Skills and Basic Language Skills, but in the Basic \-iork Study Skills 
and Basic Arithmetic Skills, their growth has not been consistent with 
what it was in the elementary grades. 
An investigation into the extracurricular activities of a student 
is important if his total educational envirorunent is to be understood. 
Table 14 was constructed to shmv the total nmnber of extracurricular 
activities that v.Tas participated in by each superior eighth and ninth 
grade student. r'or the ninth grade sUDcrior student the range of the 
number of activities extended frow 2 to 13 for each student, with a 
mean for each one of 8.74 activities. For the eighth grade superior 
group the range was from 1 activity to 11 activities for each student 
l-lith a. mean of 4.75 activities for each one. 
The ninth grade superior boys averaged 8.6 activities for each 
one, and the girls 9 activities for each one. 'rhe eighth grade superior 
boys averaged 5.2 activities while the girls' avera.ge was 3.7 for each 
one. 
The total number of extracurricular activities partiCipated in by 
all other eighth and ninth grade students were tabulated but a graph 
presentation is not given. The ninth Rrade nean activity was 5.86 
activity for each student as compared to a mean of 8.71.,. for each superior 
child. ffhe classmates of the eighth grade superior students had a mean 
actlvity for each student of 4.46 as compared with 4.75 for each superior 
child 0 
Table 14. Number of extracurricular activities participated in by 
each superior eighth and ninth gr::L8 student during 1957-58 
school year 
'Ninth v,rade Eighth grade 
Pupil nu:nber Activities Pupil number Activities 
1 e 1 4 
2 11 2 8 
3 6 3 7 
4 9 \ 4 4 
5 10 5 2 
6 6 6 2 
7 7 7 7 
8 6 r 4 
9 5 9 6 
10 11 10 2 
11 9 11 1 
12 12 12 2 
13 13 13 6 
14 10 14 6 
15 3 15 1 
16 10 16 5 
17 10 17 7 Ie 10 Ie. 4 
19 9 19 5 
20 6 20 5 
21 13 21 3 
22 7 22 7 
23 12 23 2 
24 2 24 8 
25 13 25 5 
26 12 26 4 
27 8 27 3 
28 7 
29 II 
TUYlN B.74 HEAN 4.75 
He an of Boys 8.6 Hean of Boys 5.2 
Nea.n of Gir Is 9.0 11ean of Girls 307 
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A comparison of the superior eighth and ninth grade students with 
their classmates "Tas m.ade to ascertain l:l1.ether a greater proportion of 
-the superior students 'tiere I1articipating in the extracurricular activi-
"Gies. 'rable Ie; shmrled a comparison in the percentage of cho1ce of 
superior ninth r,rade c:lildren with their classma:'es. The superior 
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group exceeded their classmates in 24 of the 32 extracurricular ac-ejvi-
ties tQ.bula":~ed, ~Jhile all other ninth grade students exc8G;:l.ed or equaled 
the 5up3rior students in only 2 of thG' .• 
Eirh"t of the 32 act.ivities re")orted v.rere reserved by the sC~1001 
progran for only ninth grade participation. T )is left 24 activities 
that eirhth fro-do students may participate in. 
Table 16 shOHed that eighth F.rade s',]perior s"budents had a le.rger 
:)8rcentai~:e of participation than t11eir c lass;nates in 14 of the 24 
extracurricular activities tabulated, i'Jhile all other eighth grade 
children ec~ualed Ol~ exceeded tile sU'~)erior groHD in 10 of the 24. 
'rable IS. CO~ilparison of superior and all other ninth grade students 
in percentap8 of choice of extracurricular activities 
:~tracurricular activities 
Number of students reporting 
1. St.udentbody officers 
2. Class ol:iccrs 
3. Section c;':rl_cers 
4e ?rojectiol:ists 
5. :3as: r etball 
6. Atl:1etic managers 
7 ~ '~rlerald sta.ff member 
00 Operetta 
9. Assemblies 
10. Special vocal rroups 
11. Contests--Essays, Poetry 
12. Dramatics 
13. ~)ffice helpers 
lh. Liorary helpers 
IS. Safety patrol 
16. Yearbook editors 
17. Serrao1 Art CO:1l..l'1ittee 
lP • :_~lec tronic Club 
19. Nature Club 
20. Astronony Club 
21. Photor-rra"9hy Club 
22. P.A. syste~ announcer 
23. Intra:m..lrals 
24. Skating. lessons 
25 Cl l:usic lessons 
26. Dancinr lessons 
27 e Bo:r Sc:;uts 
28. Girl Sct::uts 
29. HeHspaper route 
30. other employ-nent 
31. CornElunity-church 
32., Church leadershi:9 
~ ~-.~~.,-~--
Superior All others 
.. 
27 200 
(% ) C;s) 
3.7 2.0 
11.0 2.5 
33.3 11.0 
22.4 1.5 
22.4 19.5 
3.7 3 •. ~ 
37.0 6.5 
77.7 52.0 
01.5 51.5 
55.6 55.0 
48.0 27.5 
14.r. 3.0 
11.0 3.0 
3.7 7.5 
22.2 11.5 
3.7 1.0 
a 5.5 
7.2 h.o 
3.7 3.5 
7.4 2.5 
14.8 2.0 
18.5 13.0 
81.5 48.0 
3.7 9.0 
he.o 27.5 
18,05 B.5 
94.0 89.8 
706 3.8 
7.4 8.0 
37.0 37 0 0 
70.0 69.0 
70.0 3S.0 
Table 16. Comparison of superior and all other ej~~~':'lth grade students 
in percentap;e of choice of exitracurr~:C'·, l;~r activities 
~~tracurricular activities 
Number of students reporting 
1. Studentbod~ officer 
2. Class officers 
3. Section officers 
h. Projectionists* 
5. Basketball 
Athletic managers j'. 6. 7. 
80 
Q 
:'~merald staff members" 
* Jperetta 
",. Assemblies 
100 S?8cial vocal groups 
110 Contests--Bssays, Poetry 
120 Dranlatics* 
13. Office helpers· x-
14. Library helpers 
150 Safety patrol~~ 
16. Yearbook editors 
17. School Art Corru'Tli ttee 
18. I~aectronic Club 
190 Nature Club 
20. Astronomy Club 
21. Pho'togra~)hy Club* " 
22. P.A. ~y5tem annc)uncer~~ 
23. Intramurals 
24. Skating lessons 
2S. ~usic lessons 
260 Dancing lessons 
27. Boy Sc::uts 
28. Girl Scouts 
29. lJelispaper I·e.ute 
300 Other employment 
310 Con,rnunity-church 
32. Church-leadership 
.~ Activities reserved for ninth Rrade 
29 
(~:, ) 
o 
3.4 
6.9 
a 
o 
).4 
o 
o 
11.1 
13.8 
13.8 
a 
a 
304 
o 
a 
304 
13.8 
1).8 
13.8 
a 
o 
72.4 
3.4 
41.3 
6.9 
6200 
3.4 
24.1 
2706 
69.0 
62.0 
All others 
110 
«) 
102 
209 
1203 
o 
5.2 
107 
o 
1.7 
14.1 
8.8 
5.8 
o 
o 
8.1 
o 
o 
o 
57.0 
4.7 
25.2 
6"lt 
100.0 
3.0 
B.2 
3P:.2 
63.5 
3}~. 7 
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DISCUSSION 
Tables 1 and 2 (pp. 19-20) gave us a picture of the chronological 
ages of the superior students. The eighth grade students had a mean 
chronological age of 13 years B months and the ninth grade superior 
group had a mean chro~ological age of 14 years 10 months. vJhere a stu-
dent enters elementary school at 6 years of age, it is expected that he 
will be 13 years old when he gets to the eighth grade and 14 years 
old when he arrives at the ninth grade. This study has shown that the 
superior students moved normally from grade to grade, and that there 
had been no acceleration because of their having been endowed intellectu-
ally. 
Table 3 (p. 21) was a distribution of the superior students accord-
ing to their chronological ages. It was shown that 27 of the 29 superior 
eighth r,rade students were in the range of 13 years to 14 years 11 months, 
and the 27 ninth grade superior group came between the ages of 14 years 
and 15 years 11 months. This, then, further revealed that the students 
had moved normally through the schools. The variation that existed in 
their chronological ages can be accounted for in their differences 
of birth dates and the school's age entrance requirements. 
Another point of interest was the comparison of the meI'!tal ages of 
the superior group wi th their chronological ages. The m.ean mental age 
was 3 years 9 months in advance of the chronological age for the eighth 
grade gifted and 3 years 6 months for the ninth grade superior group. 
Marian C. Pritchard in discussing the contribution of Leta s. 
Hollingworth states that "She was convinced that with this power of 
o .... l 
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general intelligence nearly all mental abilities are positively eorrelated, 
and that upon it, success in scholastic work primarily depends." (21) 
Here we fi.nd a group of students with mental ages superior by :3 years of 
the normal, yet their chronological ages showed them moving normally" 
with the classmates. 
Table 6 (p. 31) revealed that a higher ·percentage of the superior 
students selected the academic subjects algebra, Latin" speech, journal-
ism, and orchestra, while all other ninth grade students had a higher 
percentage in their selection of industrial arts, home making, vocal 
llusic, art, and crafts. It is a:?parent, then, that these intellectually 
endowed students take greater interest in academic subjects than in 
the mechanical fields. 
Table 5 (p. 27) disclosed that of the average grades issued to 
the ninth grade superior students for the first three terms of the 1957-
5 e school year,. 52 pe rcent 0 f the grades were A f s.. 41 percent B' s , . 
6 percent D's, and 1 percent Dts. Of the 27 superior students, though, 
only 5 of them were doinr straight "A" grade work. The other members 
of this group had grades 'ranging from a nDn to an "Aft. \Vhere more than 
50 percent of the grades were "Bls" and "C's," and where only 5 of the 
27 students l-lere doing a straight uAn grade work, it is apparent that 
the superior students 'Were not working to their expectancy, and better 
guidance and motivational procedures need to be instigated to help 
them achieve nearer to their potential. 
In comparing the superior group with their classmates, the differ-
ential aptitude tests showed that superior students had much higher scores 
in all areas of abilities than did their classmates. Obviously they 
should be doing better school 'Work than their classmates. 
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Another phase of this work was to ascertain, if possible, the rate 
of growth of the superior group, and to note whether it had been con-
sistent with their growth while moving through the elementary grades. 
Tables 7 to 12 (pp. 33 to 39) gave us a distributive comparison of 
the grade level scores of the superior eighth and ninth grade students 
in Basic Readinp; Skills J 1tlork .::Jtudy Skills, Language Skills, and Basic 
Arithmetic Skills. These tables shOl'Ted mean and median grade growth 
for the eighth and ninth grade superior students, and rev.ealed that they 
were not gaining as rapidly as they did previously. 
Table 13 (p. 40) showed by the variance co-variance statistical 
method that in co:nparing the level of achievement of the 56 superior 
students at the close of their sixth grade exPerience with their level 
of achievement l.vhile at the Logan Junior High School in their Basic 
Reading Skills and Basic Language Skills these students maintained their 
rate of growth. In their Basic Hork Stitsiy Skills the students failed 
to continue the grm-lth rate that had. been achieved during the elementary 
grades. Levels of significance found were .05 for the eighth grade 
group and .01 for the ninth grade group of superior students. In 
Basie Arithmetic the superior students again failed (.Ol level of con-
fidence) to maintain the superiority shown when entering the Junior 
High School. This reveals a significant lag in growth for these superior 
students in Work Study Skills ard Basic Arithmetic. This research does 
not reveal the cause for this lag in Hark Study Skills and An thrnetic . 
Skills. The problem will need further analysis to determine what factors 
have been of influence in the school expexiences of these superior 
students to cause this lag in potential growth. 
Recornizing the fact t!1at giftedness raay be found anywhere, and 
that it manifests itself in ;'tany farlns, a study of the superior [roup 
at the Lo::::an Junior High School Has unclertakcn to ascertain their 
interests in extracurricular activities. Table 14, Cp. 41) l'Ias con-
structed te, shor,·J the number of extracurricular activities each one 
was oX:Jeriencinp. This revealed a r1ean activity of P.74 activities 
for each ninth r.rado superior student, and a l:1ean activity of L. 75 
activi ti,]s for eac:1 eiehth f'rade superior child. One reason for the 
difference in activity interest of the eif!hth rrade superior children 
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1--las b8Ca1.;.~.;e P of trle 32 activities 'Here roserved for ninth frade partici-
Dation only, lflhich left 21.~ activities f(!r the eighth r~rade to choose fro:·1. 
ThE assumption Has that if tlH3 student vI as superior he ~iould be 
able to carr;:/ on his academic work and still have tine left to be in-
volved in extracurricl::.lnr activities. In cO:1paring the ninth [rsde 
surerior student i"nth all other ninth grade children, the superior 
student had an averace of 2.f:P more extracurricular activities per 
studer~t than all other ninth grade children.. Co :lparing the eighth 
grade superior trou:) with their Clo.sSJtlates :cevealed a vc:;ry slight 
diffcl"',c:nce. T~is study of extracurriculor activities revealed that 
supe:rior students uere inclined t,:, be ~TIore active in school and COn1nun-
i ty activiti{~s than were thei~ classmates. 
The ext.racurricul,:.tr activities of the school and cO::lrntmity Here 
more a'lpropriate for the are of the ninth grade student than for the 
eifY,hth grade c:lild. This proble:;! seened to be related sonewhat to the 
maturati on differences existinr bett-leen the eiGhth and ninth grade 
stllden~s, a:rF~' bet'Vlcen students t-Ti thin each prade group. The supcr:i.or 
student t,snded to be more active than ot:ler students. The;;r filled 
their daily· program with music lessons, intramural actiVities, etc 0 
The ninth grade class prograil "Tas more flexible than the program 
for eighth grade students. It offered greater opportunities for an 
elective program. Because of this the ninth grade students were inclined 
to greater activity in the extr a curricular field" and the study re-
vealed that the ninth grade superior group of students were more active 
than their classma tea. 
SUMMARY AND G:)NCLUSIONS 
The study of the superior students at the Logan JW1ior High School 
revealed tha.t some romal devices had been developed that could have 
been used for identifying intellectually endowed children. A study of 
the records showed that all students had been given an achievement test 
and a group intelligence test prior to coming to the Junior High School. 
At their eighth ~::rade level they received the Differential Aptitude 
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Teste. The scores of these tests were recorded in the cumulative records, 
and were used mainly by the administration and counselors for assisting 
the students in making adjustments to their sehool program and to their 
associates. The only specific prograttming done was by a mathematics 
teacher and an English teacher in recommending certain students for 
algebra and journalism. These teachers identified the students for this 
work on the basis of class achievement based on teacher evaluation. 
Evidence was lacking of a definite organized program for identifying 
the superior students • 
.lm inquiry into the elective program of the su:perior ninth grade 
children revealed that the superior child tended to make a choice of 
the academic subjects in preference to the more mechanical type of 
classesQ In surveying the teacher evaluations as expressed in class 
grades, it was found that grades of the superior ninth grade children 
did not var".! from the pattern of the normal student; that only five of 
the superior group were receiving ttA" grades in their class work. These 
data showed that the superior students seemed to be falling below their 
expectancy and that better guidance and motivational procedures needed 
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to be organized to help them achieve nearer to their potential. 
Through a study of the academic growth of the superior eighth and 
ninth grade students J ,it was shovm that they had maintained consistent 
grOlnh in Basic Reading Skills and Basic Language Skills, but in the 
areas of Basic Fork Study Skills and Basic Arithmetic Skills they had 
not maintained this expected growtho It is evident from this study that 
the achiever:tent of these students does not coincide wi th their potential 
and that some changes in their program are needed. 
The study further shOl-Jed that when the school or community offered 
extracurricular activities to ~'1e students, the superior children took 
advantage of these activity offerings to a greater extent than did' 
their classmates, and ~~t the prof,ra~being provided for them in this 
area seened to be meeting the ir needs. 
T!lis study was based on the assumption that the superior students 
of the Logan Junior High School .. lere not receiving adequate attention 
at the present time, and that there vIas a. lack of proper program for 
identifYing or for meeting their needs. The data contained in the 
study reveal: 
1- the lack of an orgwized identification program. 
2- a need for better guidance and r:lotivational program to help 
students reach their potentials. 
3- that the superior students were maintaining consistent acaderuc 
growth in reading. skills and language skills but were lagging 
behind in work stud;y 5k'i.115 and arithmetic stills. 
4- that the gifted were inclined to ?reater participation in the 
extra-curricular activities than li'ere their classmates. 
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RECOMMENDATIONS 
In order to provide for the needs of the superior students at 
the Logan Junior High School, the follovn.ng reconrnen.dations are made: 
1- Develop a systematic and continuous program for the identifica-
tion of children with intellectual r,iftedness and special talents. 
A- A basic feature of this program should consist of the use 
of standardized tests, teacher evaluation, ani school records. 
B- Hake the identification as early as possible in the 
child's school life. 
2- Develop methods and materials of instruction for the intellect-
ually gifted, and coordinate the teaching and the program of these 
promising students with the common curriculum of the school and other 
educational resources of the community. Thera should be a broadening 
of the curriculum to allow for the special needs discovered in gifted 
children. 
3- Orgm1ize workshops and in-service training programs for the 
teachers aim.ed a.t im.proving competency in teaching gifted children, 
and at helping teachers become thoroughly acquainted with methods and 
material of instnlction for the intellectual~ endowed. 
4- Develop a program for the gifted which will be self-maintaining 
by world.ng our administrative procedures and fl.nlctions which .can be 
incorporated into existing facilities of the Logan Junior High School. 
5- Organize experimental programs to find that "mch might be most 
effective for working with superior children at the Logan .. Junior High 
School. These could be: 
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A- A special accelerated program which would allow the gifted 
to complete a required curriculum at the Junior High School in two 
years in place of the three years. Only those potential high-
achievers whose physical, social, and emotional development is in 
harmony with their intellectual ability should be encouraged to 
participate in this accelerated program. 
B- Develop a program for a modified ability grouping. This 
can take the form of spec~al classes within the Junior High 
School, or special grouping within regular classrooms. 
c- Develop special classroom enrichment techniques that will 
stimulate superior children- to work to their potential abilities. 
An expansion and use of the Unit Method in the organization or 
enrichment procedure for the superior should be encouraged. 
6- Enlist and utilize community resources fully in programming for 
the intellectually endowed studentso 
7- The Utah State University is in a strategic position for assist-
ing in shaping and evaluating any progran developed for meeting the 
needs of gifted children o Enlist the cooperative assistance of the 
UniVersity in developing a program for the gift8d at the Logan Junior 
High SchoolQ 
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Table 17. A comparison of the· grade level scores in reading for the 
eighth grade superior students as reveal.ed by the Iowa 
EverJ-Pupil Achievement test for the years 1956-1958 
Comprehension Vocabulary Total scores 
Grade 
norm 6.9 8.6 6.9 8.6 6.9 8.6 
Student 1956 1958 19% 1958 1956 1958 
1 10.0 ll.l 8.5 10.4 9.> ll.2 
2 9.0 10.) 8.5 9.8 8.B 10.2 
3 7.7 1006 6.6 9.8 7.5 10.5 
4 7.7 10.9 7.9 9.5 7.8 10.6 
5 9.2 10.5 9.9 ll.O 9.6 11.0 
6 6.4 10.1 7.6 9.8 7.0 10.1 
7 803 10.0 8.2 9.2 8.3 9.8 
8 9.4 1009 900 10.3 9.2 10.9 
9 10.2 ll.1 10.4 11.4 10.3 11.6 
10 7.) 10.4 . 7.8 10.1 7.6 10.5 
II 8.3 9.4 8.5 10.4 804 9.9 
12 7.) 9.1 8.4 909 7.8 9.4 
13 7.9 9.4 7.9 9.2 7.9 903 
14 11.1 1104 10.8 ll.6 10.9 12 00 
15 805 8.6 7.4 900 80 0 8.7 
16 10.0 11.0 9.8 10.7 9.9 1102 
17 9.2 11.7 9.9 10.8 9.5 12.0 
18 9.1 10.6 8.2 10.7 8.7 10.9 
19 9.0 10.7 7.4 1002 8.2 10.7 
20 8.3 9.7 6.0 8.9 7.4 9.4 
21 1100 11.5 11.4 12.0 11.0 12.2 
22 10.8 10.4 9.0 110 0 909 10.9 
23 9.9 10.7 10.4 11.4 100 2 11.3 
24 7.7 9.7 8.9 10.4 80 2 100 1 25 11.0 9.0 9.8 902 
26 11.2 1105 1002 11.u 100 7 12.0 
27 10.1 10.6 9.9 11.1 10.0 1101 
28 9.1 10.6 100 5 11.2 9.8 11.1 
29 9.5 11.6 9.8 11.2 9.7 12.0 
Table 18. A comparison of the grade level scores in reading for the 
ninth grade superior students as revealed by the Iowa 
Every-Pupil Achievement teat for years 195.5-1958 
COD12rehension Vocabulary Total scores 
Grade 
609 9.6 nom 6.9 9.6 60 9 9.6 
Student 1955 1958 1955 1958 1955 19$8 
1 7.4 8.8 6.6 908 7.0 9.1 
2 6.0 10.4 8.7 10.5 7.3 10.7 
3 9.2 II.) 7.3 1100 80.3 l1Q7 
4 10.0 11.1 10.1 9.9 10.2 10.9 
5' 11.3 12.1 1105 12.3 il.O 12.6 
6 10.1 11.5 B.ll 11.1 9.5 1200 
7 1003 11.1 1001 11.4 10.5 11.6 
8 10.1 1l.2 8.6 10.8 9.6 11.6 
9 10.B 11.8 10.7 10.8 110 0 1201 
10 10.6 11.6 10.1 11.0 10.9 12.0 
11 100 5 11.8 10.7 11.4 11.0 12.4 
12 10.0 10.2 9.4 10.4 9.9 100 5 
13 10.7 11.3 100 7 1101 10.8 12.0 
14 9.5 11.2 9.2 11.L. 804 11.6 
15 9.2 10.3 6.8 10.2 7.9 10.5 
16 8.6 10.6 8.9 11.2 B.8 11.2 
17 9.6 11.0 10.7 1102 10.0 1l.4 
18 10.0 10.5 9.4 11.1 9.9 11.0 
19 9.2 11.1 8.6 100 4 8.9 1102 
20 10.9 11.6 lO.)..$. U.8 11.0 11.6 
21 100 5 11.5 1102 1104 li.D 12.2 
22 11.0 11.5 11.0 11.6 il.O 12C>'1 
23 9.5 11.1 10.1 10.5. 907 1101 
24 10.3 10.8 e.9 10.7 10.0 1100 
25 100 4 11.4 9.4 10.8 10.5 1101 
26 10.9 11.8 10.4 1108 110 0 12.4 
27 7.3 10.0 6,8 11.1 7.0 10.7 
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Table 19. (canto) 
11ap Use of Use of Use of Alphabets 
Grade 
readin~ reference index dictionary and graphs Total score 
norm 6.9 8.6 6.9 8.6 6.9 8.6 6~9 B.6 6.9 e.6 60 9 8.6 
pupil 
Noo 1956 1958 1956 195f' 1956 1958 1956 1958 1956 1958 1956 1958 
21 11.4 li.S 11.0 1l.6 li.l 11.3 901 11.3 10.2 n.D 11.0 1103 
22 8.7 9.9 8.5 705 9~1 .. 10,.2 10.0 100 0 8.1 9.8 8.9 90.7 
2.3 9.4 10.6 805 ll.O 10.5 11.1 11.3 11.1 8.3 10.5 907 10.9 
24 1006 1102 800 10.7 8.5 9gB 6.8 906 803 8.6 8.7 10.1 
25 8.7 8.0 10.0 9.1 8.3 9.0 
26 11.2 ll.7 10.7 11.6 10.2 11.1 10.0 11.1 11.0 11.5 10.8 11.3 
27 11.2 16.6 6.5 10.4 1005 10.0 8.3 ll.l 10.2 10.2 9.8 10.4 
28 10.6 11.4 8.5 11.6 10.0 10.5 10.0 1106 1100 10.5 1100 11.2 
29 11.1 ll.4 100 0 8.5 1101 110 6 100 6 1101 80,1 8.3 10.2 10.6 
Table 20. A comparison of the grade level scores in work study skills for the ninth grade superior 
students as revealred by the Iowa Every-Pupil Achievement test for years 1955-1958 
Hap Use of Use of Use of Alphabets 
reading reference inde:Jt dictionary and graphs Total seore 
Grade 
norm. 6.9 9.6 6.9 906 6.9 9.6 6.9 9.6 6.9 9.6 6.9 9.6 
?Upil 
Noo 1955 195B 19~5 1958 1955 1958 1955 1958 1955 1958 1955 1958 
1 905 ll.2 9.0 10.0 6.4 10.5 6.7 11.1 8.3 11.3 8.8 11.0 
2 6.5 ~1.3 6.0 10.7 7.6 8.5 7.8 10.6 6.5 10.2 6.9 9.4 
3 1006 11.2 905 10.4 7.6 10.2 8.4 10.6 9.8 10.5 9.8 10.B 
4 9.0 10.3 7.5 9.5 8.8 1005 7.9 10.0 6.0 11.0 7.9 10.3 
5 10.3 11.8 9.5 1l.3 10.6 lO~B 11.9 11.6 10.3 11.8 10.8 11.4 
6 7Q2 1l~7 800 10q 4 9.5 lO()2 10.8 11.6 80 8 10.2 9.0 11.1 
7 7.2 1105 7.3 10.7 908 9:>8 7.4 9.6 7.5 10.5 8.1 10.8 
8 10.6 1l.4 6., 7.5 10.1 11.3 10.8 1l.1 10.0 11.0 10.1 10.9 
9 10.0 12.1 6.5 9.5 9.7 11.1 10.1 11.1 5.3 11e3 8.3 11.2 
10 8.5 9.9 8.0 11.0 9.5 10.8 10.1 1103 10.7 11.5 9.9 11.0 
11 11.1 12.1 900 11.0 10.1 11.3 10.8 II.) 10.3 11.8 10.8 11.5 
12 8.0 10.9 8.5 10.4 6.4 11.1 7.9 11.1 10.3 9.8 8.4 10.7 
13 11.0 11.7 8.5 9.5 7.1 10.0 100 1 10.6 10.0 10.5 10.0 10.8 
14 605 8.7 6.0 10.7 7.1 10.5 8.4 11.1 9.8 1005 7.5 10.3 
15 7.2 8.7 8.0 8.5 1l.4 100 5 8.4 9.6 903 10.5 9.3 9.7 
16 7.2 11.4 7.5 10.4 9.7 10.8 7.9 11.1 5.7 11.0 8.5 11.1 
17 1l.2 1104 9.0 9.0 8.4 10.2 10.8 1103 10.0 11.0 10.2 10.9 
18 9.5 11.4 6,,5 9.0 6.4 10.0 709 li.l 8.3 11.3 7.8 10.8 
19 505 11.2 9.0 10.7 7.6 10.8 8.4 10.0 4.2 100 2 6.7 10.8 
20 10.9 11.2 9.5 II.) 8.8 11.1 10.8 11.3 5.3 11.3 8.8 11.2 
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Table 20. (conto) 
'Map Use of Use of Use of Alphabets 
readin5 reference index dictionary and graphs Total score 
Grade 
norm 6.9 906 6.9 9.6 6.9 9.6 6.9 906 6.9 906 6.9 9.6 
Pupil 
Noo 1955 1958 1955 1958 1955 ,1958 1955 1958 1955 1958 1955 .- 1958 
21 7.2 11.1 9.5 10.7 9.8 10.5 11.4 11.6 8.8 11.8 9.8 11.1 
22 8.5 11.2 8.0 11.3 10.1 10.B 8.4 ll.6 8.8 10.5 903 11.1 
23 7.2 11.5 6 05 9.5 8.0 9.8 7.9 10.0 8.3 11.0 7.6 10.7 
24 1000 10.6 7·0 11.3 9.7 10.B 8.9 II.) 7.5 9.8 8.8 10.8 
25 I 1l.2 ' ll.S 9.5 il.a 9.5 9.8 7.4 11.6 903 11.3 10.1 11.1 
26 9.5 11.8 10.0 il.D 10.1 11.1 9.6 1l.6 404 1105 B.8 11.3 
27 5.5 9.4 7.0 10.5 7.6 9.4 6.) 10.0 8.8 9.8 6.9 9.8 
Table 21. A comparison of the grade level scores in basic language sldlls as revealed by the Iowa 
Every-Pupil Achievement test for the eighth grade superior students in years 1956-1958 
Punctuation Capitalization Usa~e SEellin~ Total score 
Grade 
norm 6.9 8.6 6.9 8.6 6.9 8.6 6.9 806 6.9 8.6 
PUpil 
Noo 1956 1958 1956 1958 195q. 1958 1956 1958 1956 195.8 
1 8.6 10.5 8.9 100 2 10.0 10.1 6.8 8.2 8., 9.9 
2. 9.8 10 0 3 9.5 9.8 8.7 10.0 6.8 B.1 8.6 9., 
3 8.5 1005 7.7 10.2 902 11.2 8.1 8.4 804 10.2 
4 8.6 10.6 9.) 9.3 6.2 9.2 6.9 8.2 7.8 9.4 
5 10 • .3 9.6 8.0 9.1 8.5 8.7 7.5 7.6 8.6 8.7 
6 8.3 10.0 8.3 1005 6.0 9.5 804 9.0 7.9 9.8 
7 7.3 9.2 8.0 7.7 6.2 6.0 6.4 6.9 7.0 7.6 
8 4.6 10.3 905 8.9 100 0 1006 6.2 9.0 7.3 909 
9 10.4 10.8 8.5 10.2 11.1 11.4 9.7 10.5 10.1 10.8 
10 7.8 7.8 5.8 8.9 4.6 7.4 7.5 8.4 6.7 8.2 
11 10.8 10.5 10.0 1005 9.7 10.0 9.4 10.5 10.1 1004 
12 8.8 9.4 8.3 10.0 9.0 10.1 7.1 805 8.3 9.6 
13 7.8 7.8 4.4 7.4 7.2 10.0 7.5 9.7 6.8 8.8 
14 9.8 10(18 9.8 9.) lO~O 10.3 6.8 9.2 9.0 100 2 
15 9.6 8.5 8.0 7.5 6.9 804 
16 8.0 10.9 9.1 9.3 10.0 11.3 8.4 804 8.8 10 • .3 
17 9.0 900 7.7 9.8 10 0 0 10.6 605 8.7 8.3 9.6 
18 7.6 8.3 901 901 602 8.5 5.5 7.1 7.0 8.2 
19 6.3 9.8 6.3 7.4 4.8 8.7 605 8.0 6.2 806 
20 8.5 8.6 707 8.0 402 807 5.8 6.4 6.6 709 
~ 
Table 21 (conto) 
Punctuation Capi. talization Usage Spelling Total score 
Grade 
norm 6.9 8.6 6.9 8.6 6.9 8.6 6.9 8.6 6.9 8.6 
Pupil 
No. 1956 1958 1956 1958 1956 1958 1956 1958 1956 1958 
21 B.l 9.2 9.3 10.7 1001 1003 8.8 9.7 902 10.1 
22 8.8 1005 8.3 10.0 7.0 1000 9.0 9.0 8.5 10.1 
23 10.7 10.6 10.0 10.2 11.1 11.6 9.2 10.1 10.4 10.7 
24 7.1 8.5 7.4 805 7.7 9.7 5.9 8.1 7.0 807 
25 100 6 10.5 10.9 8.2 6.9 100 2 
26 11.0 10.9 10.0 11.1 10.3 11.3 8.1 9.7 10.2 10.9 
27 8.0 8.8 1004 10.0 4.8 9.5 7.8 902 7.8 9.4 
28 10.2 10.6 10.2 1009 9.2 9.9 8.8 904 907 10.3 
29 9.6 10.2 7.7 10.4 605 9.0 11.0 909 -8.5 9.9 
Table 22. A comparison of the grade level scores in Basic Language Sld.lls as revealed by the Iowa 
Every-Pupil Achievement test for the ninth grade superior students in years 1955-1958 
Punctuation Capitalization Us~e Spellin~ Total score 
Grade 
norm 6.9 906 6.9 9.6 6.9 9.6 6.9 9.6 6.9 9.6 
PUpil . 
No. 195, 1958 1925 1228 192' 1928 12~2 12~8 192~ 1228 
1 9.0 806 7.7 10.7 . 8.2 10.0 6.8 8.5 8.0 9.5 
2 9.6 10.7 9.5 10.5 10.0 11.4 9.5 100 5 10.0 100 8 
3 6.8 10.3 '801 9.3 9.8 ·10.0 6.5 8.2 7.5 9.5 
4 7.6 8.5 6.7 9.1 7.6 9.0 7.3 8.7 704 B.8 
5 10.2 11.1 10.6 11.5 10.1 11.7 10.7 . 11.3 10.7 11.6 
6 10.1 10.9 10.0 10.5 9.8 10.9 9.5 9.9 10.3 10.7 
7 7.3 8.5 1000 10.5 900 10.0 8.2 804 8.6 9.4 
8 10.1 1005 10.1 10.9 7.3 10.3 10.2 9.7 10.7 10.4 
9 5.7 10.5 6.9 10.4 7.8 10.6 7.2 9.2 6.8 10.3 
10 10.4 10.8 8.8 10.2 908 11.3 9.2 10.1 10.3 100 7 
11 10.4 10.9 10.0 10.0 10.0 11.1 8.2 10.7 10.3 1007 
12 10.4 100 6 8.8 9.5 9.4 11.1 8.0 9.2 9.6 10.3 
13 7.6 10.5 9.9 10.5 802 11.2 8.7 1100 8.7 1008 
14 8.2 10.0 . 7.4 903 9.4 10.1 6.5 7.5 7.7 902 
15 8.4 10.4 804 10.2 6.8 10.0 6.0 902 7.2 10.1 
16 R.8 10.4 10.0 1l.2 9.4 11.2 9.5 11.0 909 10.9 
17 1004 11.0 6.2 1l.2 9.6 il.O 706 904 8.7 11.3 
18 10.8 10.5 7.1 10.5 9.0 907 7.7 9.7 9.2 10.2 
19 5.4 8.3 405 6 0 3 6.4 900 604 802 5.6 8.1 
20 100 4 10.8 10.0 11.4 10.1 ll.7 9.2 11.3 10.4 11.3 
Table 22. (cont.) 
Punctuation Capitalization Usage Spelli~ Total score 
Grade 6.9 9.6 6.9 906 6.9 9.6 6.9 9.6 6.9 9.6 norm 
PUpIl 
No. 1955 1958 1955 1958 1955 1958 1955 1958 1955 1958 
21 10.2 10.9 7.1 11.2 10.0 11.4 9.9 11.0 9.9 11.2 
22 7.8 10.7 8.1 11.4 7.8 11.4 9.2 10.7 8.4 11.1 
23 908 1007 909 11.5 10.0 11.0 8.2 8.5 9.8 10.6 
24 10.1 1003 8.4 10.4 7.6 10.3 6.9 9.2 8.4 lO~2 
25 6.4 908 6.6 8.0 6.8 9.9 8.0 8.1 7.0 9.0 
26 9.8 10.7 10.4 11.4 10.1 11.7 902 10.5 10., 1101 
27 7 • .3 9.4 7.4 1l.2 10.4 10.6 5.6 8.4 7.4 10.0 
Table 23. A comparison of the grade level scores in Basic Arithmetic Skills as revealed by the Iowa 
~e~T-Pupil Achievement test for eighth grade superior students for years 1956-1958 
Fundamental knowledge Fundamental operations Problems Total score 
Grade 6.9 nom 8.6 6.9 8.6 6.9 8.6 6.9 8.6 
PUpil 
No. 1956 1958 1956 1958 1956 1958 1956 1958 
1 9.7 9.9 7.8 9.2 11.8 9.8 10.2 10.2 
2 8.9 907 7.1 804 8.8- 9.0 8.1 91)3 
3 8.7 10.4 708 908 8.5 908 8.3 11.0 
4 909 10.0 7.2 10.0 9.3 903 807 10.4 
5 10.1 10.1 7.4 8.0 9.5 10.0 9.1 9,,7 
6 6.6 9.7 6.6 8.1 9.3 9.0 7.3 9.1 
7 8.0 901 6.6 7.5 10.5 9.0 8.0 8., 
8 905 9.9 7.7 9., 8.1 9.3 8.4 10,,0 
9 807 8.7 704 8.1 8.3 8.8 800 8.6 
10 609 8.9 6.5 8.0 8.8 7.5 702 8.1 
11 8.5 708 6.7 7.7 8.8 9.3 7.7 8.1 
12 5.9 705 7.2 7.2 7.8 7.2 6.7 7.3 
13 8.0 8.0 6.7 6.7 6.0 6.9 7.2 
14 100 2 li.5 7.8 li.l 10.9 11.2 10.2 11.5 
15 7.3 7.8 6.8 7.0 803 6.9 7.1 7.2 
16 805 9.7 7.5 7.7 9.0 805 8.2 8.6 
17 6.5 10.5 6.1 8.7 7.4 8.3 6.4 9.7 
18 8.5 9.7 7.0 8.4 9.5 90 0 8.1 9.3 
19 800 10.1 6.8 8.2 10.1 9.3 8.0 9.5 
20 800 9.) 603 800 8.5 9.8 7.9 901 
~ 
CJ) 
Table 23. (cont. ) 
Fundamental knowledge Fl.Uldamental operations Problems Total score 
Grade 
nom 6.9 8.6 6.9 8.6 6.9 8.6 6.9 8.6 
Pupil 
No. 1956 1958 1956 1958 1956 1958 1956 1958 
21 10.4 11.5 9·.0 9.8 10.2 10.5 10.9 11.3 
22 7.3 7.8 7.5 7.4 8.9 9.3 7.6 8.0 
23 8.5 1004 8.2 9.5 10.0 10.0 9.0 11.0 
24 9.4 8.9 6.8 7.5 8.6 9.5 8.0 8.6 
25 9.1 8.0 8.3 6.8 8.5 
26 10.0 10.8 8Q2 10.3 U.B 10.9 10.6 1104 
27 10.5 10.4 7.8 8.7 10.5 fl.3 1003 9.5 
28 10.1 li.l 9.0 10.0 B08 1009 9.7 1104 
29 8.0 9.3 7.7 7.2 8.9 8.8 B.l 8.3 
. 
Table 24. A comparison of the grade level scores in Basic Arithmetic Skills as revealed by the Iowa 
Evar,y-Pupil Achievement Test for ninth grade superior students for years 1955-1958 
Fundam.ental knowledge Fundamental operations Problems Total score 
Grade 
norm 6.9 8.6 6.9 8.6 6.9 8.6 6.9 8.6 
Pupil 
No. 19S5 1958 1955 1958 1955 1958 1955 1958 
1 8.9 10.8 8.4 10.3 9.3 10.9 9.0 11.4 
2 7.3 9.3 7.S 7.1 7.8 8.5 7.3 8.1 
3 10.1 907 6.h 801 8.6 9.0 8.0 9.1 
4 605 9.7 6.0 7.5 5.2 9.8 6.0 9.0 
5 905 12.5 8.2 11.1 9.~ 11.8 903 11.7 
6 fi.? 10.8 907 9.5 8.9 10.5 9.2 -11.2 
7 10.1 1101 6.6 8.4 10.0 9.3 8.7 10.4 
8 10.S' 10.2 8.7 9.5 9.3 9.5 1003 10.5 
9 9G7 11.5 901 9.8 9.7 10.5 9.6 11.3 
10 9.6 9.9 7.7 10.0 10.0 10.5 905 11.0 
11 10,,1 llo5 7.7 9.8 10.0 903 9.7 11.1 
12 805 901 8.1 9.0 9D3 9.0 8.6 9.2 
13 10.5 10.5 804 10.0 809 10.2 10.0 1l.2 
14 901 10.5 8.1 905 9.3 908 8.9 11.0 
15 807 9.1 7.5 7.8 8.6 8.5 8.2 81>5 
16 8.9 10.4 8.0 9.8 9.3 10.9 8.9 1l.2 
17 1001 10.B 7.5 9.5 8.9 10.2 9.2 11.1 
18 9.7 10.2 8.0 8.2 9.3 1005 901 1004 
19 8.4 10.4 6.3 7.7 806 801 7.4 8.9 
20 8.4 11.1 907 9.8 806 10.2 8.9 1102 
-.3 
0 
Table 24. (cont.) 
Fundamental knowled~e Fundamental oEerations Problems Total score 
Grade 
norm 6.9 8.6 6.9 8.6 6.9 8.6 6.9 8.6 
PUpil 
No. 1955 1958 1955 1958 1955 1958 1955 1958 
21 8.9 10.4 8.4 10.3 9.5 100 5 9.1 11.1 
22 7.2 9.7 6.9 10.0 9.0 10.0 7.5 10.5 
23 8.7 10.1 807 902 900 9.8 8.2 10.4 
24 8.4 9.5 7.4 8.0 9.3 10.2 8.2 903 
25 9.2 10.0 6.7 9.0 8.3 12.2 7.7 10.4 
26 10.3 12.3 9.1 11.1 9.3 10.2 10.3 1l.5 
27 6.9 9.1 7.3 8.7 5.7 8.8 6.7 9.0 
l:IN'rH GRADE R~GI3TRATI)L IlTS'fRUCTIONS 
for 19S7-S8 
To assIst students in their regis-tratioY1, the fol101·dng arrange-
ment oJ." s1J.bjects and credits is presented: 
St:bjact 
Credit HO;-1arks 
1 - Consists o~· ~ Tor Ie' C'90rrra:Jhy and 
driver edl.:c::,ticm • 
• 50 Altornating days. 
ELEC 'rIVES r B J iJ:; TS 
Credit {(emarks 
72 
Please choose ()n:: of -t :,;:: :f:)llol-lin[: Students desiring tJ take r:}ore than 
tHo of thC::S'3 subjects ;":lust c:.·:nsult Hitll the ninth f'rade counselor. 
BiolopX 1 
Algebra 1 
Latin 1 
If yeu c 110080 one of the [).cove rrrou~), e lee t three of t:l8 subjects bo101-1; 
if you c hoase two of t;"1e above rrOUD, elect t~vo from the 5ub.jects beloH j 
if you ChOOS3 all three of the above frOUD, choose only one of the sub-
jects belm;: 
In::. Arts (boys) 
H~~emakinr ~rirls) 
,'~·"Jeech 
~3ancl 
OrCb.l3stra 
Library 
Old Test3J"Tlsnt 
1 
1 
1 
1 
1 
No credit in :":lost cases, but not to 
1 r' ,"" " • d b tl 8i-:ceea -::J 1,), as ae1j8rra~ne y .18 
librarian. 
1 Subje:ct tf] sign,gd recuest by ~')areL ts. 
Pleas"e c hoos8 one of th,::.; .:E'ollm·ling: ~~;tudents desiring more than one of 
these sl:.bjects, please c.;nsult tile eClunselor. 
'vocal Dusie (beys) 
V DC al r:1US ic ( gir Is ) 
Art 
Crafts 
Photor"ra;hy (clu'~) basis) ~ 
.50 
.50 
.So 
Crc:>Clit to be deter:-Ilinad by instructor, 
but not to a'Xceed .50. Submit ap-
Dlication to th,:.:"! instructor. 
Journalism (club basis) 
Office l"lork 
Library Science 
73 
Credit to be determined by instructor 
at end of year. If you choose jour-
nalism club, do not elect library. 
Submit application to instructor • 
• 50 - Limited to 2P students by 
application to the secretary • 
• 50 - Limited to 28 students by 
application to the libl"arian. 
CHECKLIST FOR A.SCERTAINING THE EXTRAOURRICULAR ACTIVITIES 
OF GIFTED STUDENTS 
Name Grade 
---------------------------
------
Check the extra-curricular activities you are participating in during 
the school year 1957-~8. 
l~ Student body officer 
2. Class officer 
3. Section officer 
4. Projectionist 
5. Uasketball 
6. Athletic managers 
7. Emerald staff member 
8. operetta 
a. Student managers 
b. Stage crew 
c. Leads 
d. Chorus 
9. l'J.ssemblies 
a. Student managers 
b. Stap;8 crew 
c. Talent participant 
100 Special vocal vroup 
a. Choir 
b. Special chorus group 
c. Clinic 
13. Office helpers 
14. Library helpers 
150 Safety patrol 
16. Yearbook editors 
17. School art com..rni ttee 
18. Electronic Club 
190 Nature Club 
20. Astronomy club 
21. Photography club 
22. p. A. System announcers 
230 Intraryturals 
24. Skatinp lessons 
25. Music lessons 
26. Dancing lessons 
27. Boy Scouts 
280 Girl '3couts 
29. Newspaper route 
30. other emplo~nent 
310 Community or church 
a. Drama 
b. Athletic groups 
c. Vocal 
74 
11. Contests 
a. Essays 
bo ?oetry 
12. Dramatics 
a. Student managers 
bo Participants 
32. Leadership positions 
(priesthood, organists, 
committee chairman, etc.) 
